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ABS*BACT • ' • > . - 

Few issues have polarized the educational ,cossanity 
so cospl^ely as the ld75 and. 1977 decisions bj the. 0*S. Suprei.e < 
Coort to allow corporal punishient in vjthe schools. The^ sjsposiu's^ 
retported here was, organized and ^ndn<.*ted following the ^19t75 decision 
bt^t prior to the 1.977 one. Three papers in, ^upjport and three papers'' 
against the ruling^ were read, after which the participantsydeb^ated 
the aatter. -Finally, one^pro a|id pne c6n participaht sussed' up the 
wiews for iach sid«« The "supporters of the ruling view cor p<^ral 
punishsent as an- effective deterrent to aishehi^ori. insist that it 
is a necessary tool for Jceeping order in the classroos^ and see ilb as 
an alfernative to peraancint suspensions They adiit^that corporal - 
punishwent occasionally hisused/ bnt^poiht to the fact that othiar 
useful tools of .a civilized society a» also Subject to :iisuse. The 
non-supporters ^f -'the. ruling view corporal pusithseii^C as a type of 
legalized child abuse and are convinced that It coippunds the^^^^^ 
teachers" proiTleas .by escalfating anger in the cfaild^^They^-bolst^^ . 
their -position by pointing out inst«nce8 Vo< abuse tha^^have. occurred 
in the past. ^ Both groups agree thi^t effective alternrntivei t^^ 
phsyi^al discipline, coupled with teachers ■dre tdeg«^stilJr^ drained to 
handle disciplinary probleas in the classrooa^- vojild largeiy : resove. 
the need for the continued future use o|!,' corporal punishsent. 
author) * ^ / 
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■ INTRODUCTION - • 

* * * , 

This sym^wslunl was organized immediately -following the Baker v Owefts 
decision, and was held prior to the Ingraham y .Wright judgment^ and should be 
viewed in that context. , ^ * 



This monograph is /divided Int'cfthree sections: a) tTie formal presentations 
ofDr; Fontiana, Dr. Friedman, Dr. Foster, Mr. Vanofe, .Dr. Newbold, and 
, Mr.. IVelnholz; b) the dpJMte portion by the above individuals, including a summation 
by Mr. Westmoreland and Dr. Williams* with a concluding comment by Dr. David 

- . • ■ ■ ' - A"- ' ' • 

Gil, who spoke frorn the audience, bu»whose remarks could not be Igriored; apd 
' c) an analysis of the symposium by the-chiairperson. Dr. Welsh. , 

- • •* ^ • ' , ' \' r~ ■• ^ ' " ■ 

The readers will notice some unevenness in the way the papers aire * 
presented. Several of the formal papers Were read, but nwst of them wer6 typed : 

, from the recording tapes .' Sonie participants worked' over their papers more 

\ - ■ " • • " - \ 

'than others. Por example. Dr. Foster sent his rough draft back*with minimal 

corrections whichrhas helped to preserv^the spontaneity of his reriiarks. . . * ' * 

The symposiuni was a unique experi^e for all of thos^ who particip.ate^' 

Alhough there were no conversions, we clearly learned somet^ilng from each other. 

I would 'hope that the reader will find this symposium as provjjcatiye and 

stiniulating as^weldid. 
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PREFACE 

• - 

In 1971, at Its annual meeting, the Natlonal'Educatlon Association 
Representative Assembly sent the report of its Task <Force on Student Invplvemen^^^^ 
to the Executive Committee and Board of Directors . One of the recommendations of 



■V 



* the Task Force. was to appoint a new Task Forc6 to study corporal punishment in the 
.schools, -and, in January of 1972, the Task Force on .Corporal Punishment was 
appointed, and began work. This group was highly representative in regefd'to region, 
students, types of teachers, and urban-rural. characteristics. <Jpon compld:ing its 
work, the Task Force came to the following conclusions: 



I. Teachers and other school personnel abhor physical violence of persons 
toward eaqh'other, no matter what the form." ^ . . , 



II. No teachier consc^ijsly wants to inflict pain, either pl)yslcaj or p^ycholc0cal»J 



upon a young person. 



staff has reached a pblnt oi' 



. -III. Teachers and other educators use coipporal punishment al^nioflt exclusly^y^? 
where condition^ for dealing 



wfih dlsruptloh ate «o i>opr that th^schdbl 
total frustration. 

IV. Teachers lack both opportunity and support for needed In-seJ Ice educatl^£ 
and growth Inaentlfylng, dsveloplng, and practicing alternatlyi» t^^^ 

^ Infliction of pain as a- disciplinary technlqU^i 

V. No single 'group within the 
or set standards independejntly of th0 i3j^tetft. 

VI . The T^sk Force believes t la^the e^ucatloMsp|^ 
to demonstrate educatibnai leaderahli^/ln theHSornmuh^^^^^^^ 



educaUqhal system is^^a^ 



It further recommended that all eductorjsjmove. in. mediately to phase out, over 
ERiC* on«-y«ar period, be^|m% wkh the 1972-73 school yfim 



• . . , 'iii 

pain upon students, except for pur^ses of restraint or prptection of selif or other 

■ • ' ' ' ^ a - . ' ' ^ 

•students .' The recommendation of the NEA Task Force on Corporal Punishment ^ever 

came to pass. , ' : * ' 

■ / - ^ ■ *1 ■ " ^ ■ * 

. ;On'Octobef 20, 1975, the U.S . Supreme Court ruled that tiie schools had a 

. ..- ' • - - "* ^ / . 

right to use corporal punishment without parental consent. The judges felt that to, 
^ Gutlavf its. use in the schools "bucte a settled tradition of countenancing such 
. punishment >^en reasonable." in essence, the cdurt was simply*upholding a lower „ 
court decision h'anded down in Greensboro, North Carolina,- after Virginia Baker 
Complained that her son, Russell, a frail sixth grader ; had be^i^n paddled with a ' 
drawer divider for playing'ball with two other pupils in an unauthorized play area. • 
.'Although the court included "safeguards,." by^sistlng that corporal punishment not be 
■ used as^a first line penalty, that it not be used, withbut prior yarning, .and th^ fl[ secom 
- teacher ought to be.present to observeriihe. paddling, t^^v^w Yor^ Times, was/ . 
incensed, remarkfng: * * ' t ■ ■ 

In an extraordinarily retrogressiv€rrnling, the Supceme Court Tias - 
effectively decided that teachers may resort to cofcporal punishment in ^ 
dljpciplining pupils under state law.-. . , ' . ' 

■ The message' the paddie transiHits to chlldrpn is "that su]^^ 
physical size and strength is au^owe^ful.detefrminant ofjju^tice— & ' 
lesson they ate likely to" apply to their smaller and weakerion-' ■ 
temporaries . In refusing to modify New York City*s l»n on corporal » 
punishment,. Chancellor Irv ing Anker rlglitly called that'form of 
discipline "both dehumanfzing and coukerproiductlveV" (10-22-75, p. 44c).. 

In contrast, the conservatives New ^k Dally News wrote: . ' - 

Much as we' deplore, violence in any form, .we drink a thankful toa«t:^ - 
tip the SupremejGoiirt for a sizable conttijbution tp classroom discipline. ; 
• ^en over parental objections, the coUrit:has just held, teachers may spank 
rambunctious studetif P. ..' -.^ v . ' . t . > 

■■, ' ' . • _ . - - -* ' " • -i" ■ 

Our joy is tem^pered only byxhe feet that GhaiKjellor Irving Anker 
refuses to accept spankings' in the local publiq 8ch<wl8 . ;4f t^^^ . 
, firmly and accurately applied, S0me*!o| hl$'a% 
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mm 



grammar |irt(^l spelling, in which many are appallingly-weak. (10-22- 7S»/p';5l).* "J/, 

While Baker v- Owen w as 'being hotly debate^, tt was Inoted that the parental 

' ' J' V '. ■ ... - ' • • ' , - ■' ^ \' 

consent issue wa^ the, only Issue befoce tfie Supreme Coujt^'and that a whole liost of 



issues regarding corporal punishment still .were left undecided. In fact^ ev^n on theO 

/ / ■ • , -•- • ' , ' ----- : ■ 

tissue of parental consent, it wasinot completet^le \c wl^etherthe "^aw of ^he land" had 



been laid down; ^ ;' - 



With'in a relatively shwt period* of i^f me, Ingraham v Wright^ / was fcfefore 



^The decision rendered by th^ Court pn April 20, 1977," shocked this anti- 
corporal t^Unishmert group evfen more than the 1975. rulii^. The G^art voted' 5 - 4 that , § 
school children may not cl?im orotection under the Ei^th Amendment of the .Constitution.^ 

' • • '1 



The ^ 



when spanked or paddled by teachers and schoorMmipistratbrs, no matter' how severe / s 
the punishment might be. justijce Byron, R, White wrote a. dissenting opinion an^^^as^ 

jollied by Villiam'j. Brennan, Jr . , ^Thufgood Marshall, and John Paul Stevens . 

w - ' "'^ " 1- ■ ^/ - V-:- 

Court decision was wtitten by Justice Lewis R. Ppwel), Jr. Joining PoweU wte^ 

Chief Justice Warren E. Burger, '^d Juftices Harry A. Jlaclcman, j^VUia^^^ 

and Potter Ste warty" Noting that prisoners haye gri^ater p|ptectioh n 1 31 

Justice^hite/s dissent ^id: • ^ ' '\ \ ^ 



,^. Thus, If It Is constitutionally ImperinissiWeio^utoff^pi^^^^ 
one's ear for the commiSfirtbn of a mui:de^t. It mosrh^^^^ . V 



tutlonal -to cut bff a child's ear for being late to class,^ 
' Justice PoweU, In hig dissent in Goe^s V Lopez (95 S GT 729^1^5^^^^^^^ 
previously served waniing to the anti-cpipp|f ipuWshment forces that jchere^ 
strong; voices in the 'Burger court not likMy tb be friendly;^^'Pbweii #r^^ : 

.. .the>normal teacher-pupil relMlto : 
• r shlpj one in which the ifeflc^ . 
adhri8or/^fei<Md an^^ 1 ;1 - 

^(ihrtisary in ftatur>(^^ * 
ruptlve orvinsiibordih^teipupife^ tiadfieriattust|lx^jfece ^ ^ 

- y Xg dli^ipIftjeNi^itbbi^^ . > ... ' 



W2 



A 



Che Supreme Court. Reportedly, jftudents at the Charles R. Drew" Junior High School 



In Dade poynty (Miami) Florida, were subjected to paddles, brass knuckles, ! "and other 

■ . : .- ■ • 

types ot severe spanklftgs even for such trivial reasons, as belnjj^fate to plass, not 
dressing for gym, or making excessive noise. Apparently tlie spankings, whlph have 
since been ^escribed as a "reign of terror, ".resulted In s^re bruises and Injuries 
requiring medical treatment. ' • ' \ . / • ' • ;* 



-^1 



- Following Baker y Owen, and while sttll awaitlrig Ingraham y Wrlgjhti a 

^ » decision, ^slb made by Dr. Ralph Welsh to organize a symposium regarding the 
Implications of the Baker vs. Owen decision, which would be presented at tfce 1976 
Fall meeting of the American Psycholqgicf^l Association convention In Washington, 
D. C, and would allow both sides of the argumentjo! be iieaifd. .' 

Twp members of the American Psychological Association Task Force on 
Children's Rights and Child ^Abuse, Dr. GerJiid K<x>chc*,ana Dr. Adah^Maua^^^ 
vlded ihuch needed moral suppo^^^and ^he Public Iftformation Offic^ of i|e j^erlpan 
Psychological Association, Mona Marie Wechtel, aUo ol^«ral.strongrencouragem^t;^l3^ 



The chairman of this symposium, Dr . l^^elsh, feels, that school cora^^ 
Is one of tbe most Important Issues' of our |ime. f^lthougb' hj dlsagrei^ wl^^^^ ¥ '"^ 



pro corporal punishment' advocates^ he feels that both sides jmust ^ hea^d itthis 
Issue is to be looked at fti lis proper p^rspeqtl^ 
In this sympislum-^ebate are honorable nrenfan^^^^ . ^if 

vejhenieiiay with each other attests to the ii^6it^ii|e!^Kj3jl|re^^ ' 
practtcepf spanking children in the ptibl^^^ ^ ; 
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LEGAL RAljillFICATIONS OF CORPORAL PUNISHMENT IN T^E SC HOOLS 



I 



Andrew A. Vanare^^r.* 
f Jfi 1^5, th^General Assembly of North cLrolina, in its infinite wlsdomi 



cin^^^jSn you have an)nvhere from twenty-five to thirty stud ents in a classroom, 
jinita \MBre on^^ individual pupil can disj'upt the entire cla|&sroom and keep- all of the ' 

schoQ^l for, an 



other pupif^ from getting what is their, right, and what/they're in 

/ ' . * • ' ^ . / . ' / 

•education, /passed a law which prpvides that a teachetjf in a public, 

9 Ul 



se whatever force is nepessary in orcler to^.maintaiiy discipline; and this force may 
include corporal- punishnlent, 

"f • ■ • ■ ' ■ 

The case, which precipitated thitf" symposium (Bdker Owen ) was heard by 
a federal court, after a mother^. Virginia Baker, 'aM.her son, JRiisseli, -a^sixth 



schoolrooni' may 



grade s/udfent ai a public school'in Winston-SaTem',/ North CafoUha, brought an" ; 



action/against the principal, the^teactteri the locii B6ard of Education, : and the 



.aupenntendent of schools , The intent was to hay^ the 1955 statute allowing corporal 
puijnishment in the l^^h Carolina public schools declared unconstitutional. Mrs. fiaker 



did not believe in corpbral punishAient, did.nat use it herself in maihtaihing 
discipline in her household; and said that her constitutional rigtti: wa^ being denied 
her if lihe school official^ used porporal punishment over her objection. 



. 13iis'partiQular child was ur ^ly in th^ 




evidence showed, had previously attempted tc> use^her alternative methods of 



r: 



:eric 



f 



pmishment, \yhich finaliy culminated in the infliction of corporal punishment. The 
punlsjiment involved two spanks on the buttocks with a drawer divider which was lati^r 

• described to be about the size of a tuler. As the'evidence also showed, the child . 

' did not have any permanent injury as a result of the.punilshment, nor was' the \ 
punishment inflicted maliciously. ' . 

A three-judge court heard the case because, in the federal system, any time 
a state statute is questioned as far as its being constitutional or uncons *itutional» the 
Federal Congress Kks providjed that three judges shall hear it^.. Whenever a declsioX 
is rendered by the three judges and an appeal* is requested/ it must be taken directly^ 

to the SupreiAe Court of the United States T The throe-judge coilrt held that, V,es, ^ 

. ' ■ ' - " , ■ 

MrsV Baker did have a right to determine the kind of punishnient which would be v , . 

*\ . .. - . .... 

imposed S&pon her child when the child was at home, but they reasoned that the . 

school situation v;as different. It was their opinion that schoDl officials have the right T 

to determine, within the scope of reasonableness, whatever punishment W6uld be . * 

Inflicted .upon a child which had l^n entrusted to their care. The three-judge c<xirt 

held, therefore, that the corporal punishment that was Imposed a^lnst the^. Bak<er. boy. 

was not unconstitutional, was not In violation of the Eighth Amendment which , 

prohibits cruel an4 unusual punishment because^) under the circumstances, the _ ;^ 

two whacks on the buttocks, did not Inflict any permanent injury, and OJ^'the punlSh- V 

ment was not Inflicted maliciously, . * t ^ 

• ' The- Court did, jiiowever, provide certain procedural safeguMds w^^ 

bp carried out In all North Carolina public sphoote before corporal punishment Is; . 

used as a form^ of discipline* First of all, the Court satd thtSt, (EKcej^fefr jm^^ 



• circumstances, or unusual conduct which shocks the conscl^ice, coi^ral punlshmert^^^ 
may not be iniposed as a first, line, of discipline; i)efof<i corporal punishme - 
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imposed, some other form of discipline must be used on the child. Secondly, cort>oral 

■ ■ ■ 

punishment could only be administered by the principal of the school, or by a teacher; 
in addition, whoever in^posed the corporal punishment must impose it in the front of, 
or in the presence of a witness,' and the witness had to be either, a principal or a 
teacher. At the tirtie tl^e corporal punishment is inflicted upon the child, the child - 
has to be advised as to the name of the witness and why the punishment is being 
imposed. And, thirdly, if the parent so requests, the teacher or principal who 
imposed the corporal punishment must inform the parent in writing of the name of the 
individual who witnessed the punishment and why the punishment was imposed^ 

Obviously, Mrs". Baker and her son did not like the decision of chei three- 
judge Federal Court upholding,xbasically and generally, the right of public school 
teachers to impose corporal punishment* Their appeal went to the Supreme C!ourt 
of the United States, and the Supreme Court responded in a summary fashioL>; they 
did not allow oral arguments^presu^ably because the facts of the case, in the , 
q)inion of the majority of the j»istices, did not warrant' it. They slmpjly took the 
case up on briefs, and on October 20, 1975, they upheld\he three-judge decision, 

\ . * _^ - - ~ ~ . 

To summarize, the law as it presently exists states: (1) Co^^(»?ai,puni8hmei)C may 
be imposed as a fom of discipline in the public schools, but certain proce^irai 
safeguards must be appliedr-those previously mentioned; and (2) corporal punishment^ 
per se, cannot be cruel and unucual punishment, simply because a child is spanked. 

me make one thing very clear • First of all, I am not a pr^nent of 
abusing a child throu^ any form of discipline, whether it be corporal punishment or 
otherwise, and I don't believe anybody in I«Iorth Carolina is either. We, inJNoith . 
CafTolina, have on the lawb<!x>k8 some very clear crimiitkl laws which make it a 
criminal offense for a tr^acher, when imposing corporal punishmenc, .to do it mali- 



\ 




* ( 



ciously, and if the punishment is imposed maliciously, whether it be corporal or^^ 

' ' ' / ' 
otherwise, the teacher can be held criiiiinally responsible. If permanent injury 

occurs, then again, in North Carolina, theteacher can be held both criminally and 

civilly responsible. Finally, i wish to point out that in North Carolina at leasti ^d • 

I'm not speaking for the other, statfes, we have never had. a case where.a teachfef has 

been held criminally oi^ivillyliable for imposing corporal punishnient on one of his 

orliec^tiidents* ; 



3wbbld, Ecl.D.* 
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USE OF CORPORAL iPUNISHMENT IN THE NORT H CAROLIl^A PUBLIC SCHOOLS 

^ , Kenneth R.- 

Laurinburg is t|fety-miles'*south of J*ie Golf Gap? i .. world. Southern 
Pines, and shame on me \f I happen to mention, it on^^ch a beautic6il day, as we 
could be on a golf, course. I represent oyer a millicn and a quarter (1,, 250, 000>' ! ' 
school-aged children, K through 12 in the public -^^ools ofl North parollnA, about 
50, 000 teachers,' and 147 school systems . I'm deli Jited to be hex e speaking in 
favor of qorporal punishment*. The va^. majority of the parents North Carolin 
and the vast, majority of teachers in North Carolina also fftvor this position^ so this 
problem is not a North Carolina problem. It mayj^e a national problem; it may ' 
be a problem, in your part of the country, but at least at thi-r point/ in time in North 
Carolina, there is overwhelniing majority suppoi 

r 

st^te. " ^ 

" • ■ , ■ - . 

I was not abusejj^by my parents and they used corporal' punishment 1 I do not 

consider that I was abused by my teachers who 'used corporal punishment on me wh^^ 
f was coming up throu'feh the public schools. I perceive that lhaye a positive s^elf ^concept 
and that I hare a pretty good attitude toward life. Therefore,- for me to equatevthte S 
topic today with the use of corporal punishment regarding the alHise issue or to use 1^ 
it for special education who are emotionally disturbed Id to^ take it out of context^and 2 

to 



;o^ral punishment in our 



confiise the issue. 



^ normal typical discipline approaches that are used in a pubfic school. We're'not 



♦Superintendent, Scotland County Schools, North C«biliiai\ 



speaking, or at Ifeast I'm not speaking, about special education^ or exceptional 
children or thbse who are guilty of chUd ab^se^at home, ' . 

My remarks ^re based upi^n twenty years experieftce as a teacher, pxinci- .. 
pal, assistant superintendent and superintendent. Corporal punishment is authorized 



in North Carolina, General Statute 115-146. This l^ate Law states: , . 

Principals, teachers, voluntary teachers, teacher aides and 
assistants and student teachers in the public\schools of this state 
5 majr use reasonable forcie in the exercise of l^awfiil authority to 

restrain or correct pupils and maintain ordei^^. No county or city \ , 
board of 'education or "district committee shall promulgate or - ' 
- continue in effect a rule, regulation/'-or bylaw which prohibits the use 
•^of such force as is specified in this section. • 1 \ 

I, support the retention of this State Law as it has served as an effecti\ 
deterrent to pupil misconduct in North Carolina public schools. - • 

I have used corporal punishment as a teacher and as an elementary 
principal. It is, effective with tbose students who fail to res'pond to reprimand S 



^to 



extra work or detention after school. It is,not uge*^ with any large number of class- 
room pupils in any classroom. Corporal punishm^ is most effective in grades 
kindergarten through the sixth grade. After the sixtt^^ade, in grades seven through 
twelve, it does losensome of its effectiveness, while suspension and dismissal are 
more effective when all other approaches and methods to discipliae fail. I'm in 
complete agreeme"htj with the due process requlremerits handed down in the Baker vs. 
Owen case in.the North Carolina Middle District Federal 'Court, which bur Deputy 
Attorney General hai'^ spoken. Thes^ due process requirements, very briefly,- 
are as follows: (1) T^tie student must be informed by the teacher that specific 
misconduct or mlsbehdvior will result 'In a paddling (spanking). (2) Th^ teacteer 
must use spanking only after other less drastic deterrertfs have felled, a^ieHa^ Vhe" 
puptl1lfeisr3e paddled in the presence of anottief teaichftr^or cpmparaiJle >yltness, and 



(4) I^rents may request a written report on the paddling incident.. Most North 

Carolina public .School systems had already been using most ofjthese due^rocess 

^ ■ / " ' , 

requirements Jong befo^-ethls case was decided. _ -y 

I am the first to admit that corporal puni8hmei|t^can fail with some pupils 

and that it could be. psychologtcally harmful to sqni^ students. However, in my 

' experience, I have never seen evidence of ^iny tasting psycUological damage as a 

result of the use of corporal punishment. If it is reasonable and if the teacher does 

not administer; it in anger or in front of other pupils^ it can be a very effective tool 

jvith most students . I regret seeing peq)le put in jail or going to prison. Fdo not 

enjoy paddling^ my own children or seeing other children paddled. Yet, I cannot accq>t 

the alternative, of a school classroom or a ^school where an adequate level of 

discipline did not occur. Effective learning simply cannot take place where there Is 

no discipline. 

In the last seven years / tlie'natlonal Gallup Poli has ranked discipline as.the 
. number one concern of parents in Arfterica in expressing their feelin^^ about public 
schools. And, I'quote fronf George Gallup's latest poll referring to a nationwide 
survey to probe th^ attitudes toward public schools . Gallup said that the lack of 
discipline is the number one criticism of public schools. . He noted thiat the permissive 
era- was hotrushered In by the schools, but by the public; and that schools.are H 
victim of an overall lack of resptect for rul^ andlaiuthority. The lack of discipUfie 
\ Is identified with some of education's foremost iproblems: crlmey-^parentaltieglect, 
apathy toward s^ool activities. Idleness aid lower academic standards, the public 
opinion analyst pointed out. Surve3rs lii North Carolipa on i state level and on a 
local level have validated the Gallup polls ln'that»discipline is the nundDer (xie concern 
of parents and they want an ade^at^jilveLof dlscipiine in the classroom. 



A < 8 

We have excellent discipline in the schcx)l systems, of North Carolina, and 
J attribute a large part of this outstanding record and good discipline to o\ir State Law 
, that aHows us to use cbrporai punishment when all other disciplinary measures fell. 
Surveys of teacher, attitudes in North Carolina repeatedly reveal that North Carolina / 
teachers feel that our State Law is needed and that their morale would be lowered 
If thl^ Stat;^ Law was repealed . During the past seven years. North Carolina h^s 
*undergqne all of the pressures and .problems ^f desegregation, student unrest, 
problems involving drug abuse and alcohol abuse, piermlsslve homes, broken homes, . 
ana homes where grandparents' have be'en rearing the children while motherland « . 
fat^her were off living In another state, drawing welfare. We've had all these problems, 
and I am proud that North Carolina has. come throu^ this dlffictilt period with an 
outstanding performance. And, in my opinion, when the history book Is written 
about desegregation, the South Is going to come out-smelilng like a rosfe, andthe 
hypocrisy of the North, the Midwest, and the far West is gQing^to ;he showjj, for what ' 
It was . The experts In the Nort.h wanted to come South ten years ago and telT us^ . / 
about allsthe ways to solve ail of the desegregation and unrest problems In oor . . " 
schools, and discipline was part of that, unrest. But now^I notice that we are not 
going to go North to tell them how to solve thelrdes'egpegatlon and student unrest 

problems. We have solved our problems aid implemented desisgregatiou, and Vm 

' • ' « * ^ * . . / ' 

proud of it., \ ' " , . ' , .. : " , , . / 

Teachers and principals in North Carolina must have effective ways to deal ^ 

with pupjl misconduct. Teachers are not trained psychologists or psychiatrists, or 

medical doctor^ pediatricians or anything else. They, therefofe, cannot effectively 4 

use discipline alternatives such as behavior, modification or ''schools without fellure" 

therapy that would reqi^ire a Iwel of «^ th^ is nqtlf^^ teachers\ . 3 



V) 



Yes, thete are teachers wlTo-are experimenting with other alternatives. There 
are teachers who hav« heard of Glasser and they've heard 'all the othef experts. 
T^ere are teachers who are well-trained in transactional analysis and who are. 
experimenting with this and other appro^jes". We are not a backward stace. . We 
aretryinc to'us^ modern, alternative way s'^of discipline. Yet our teachers do' not 
have, at this point In time, small classes of one to five, where Individualized 
instruction, one hundred per cent of the time, can be provided. Most of our teachers 
have-to be v^^ith 25 to 3^5 pupi*§f*alihough we do haVe a class size law that restricts 
the first three grades to 26, the 4th to 8th grades to 33, - and no morie than 35 In the 



high school* ^ades, 9th to t2th. « • 

* - _v 

The point I am trying to*make is that we are not talking here today a 



tout 

lotV 



chi^d abuse, we are n6t_talking about special education chlldrfen, and we are not 
tjilklng ab6ut, in my oplnioy, those exceptional cases where corporai punlshmeAt has 
been .misused. We are^king about. In my opinion, a very effective deter rerit,to 
use in maintaiiiihg a reasonable ^evel of discipline In our schools . I ouppprt corporal 
punishment as a deterrent and feel that fo.take It away from the public schools In 

> ' J • ' . f ■» , 

North CJarolln^ would lower the quality of our education and Ipwer the discipline 



level in our school systems^ 



ID 



/ A PRACTICAL DEFENSE OF CORPORAL PUNISHMENT . ^ 

J / ■ ' ■ ■ ' ' .- ■"■'0 

Lansing Relnholz* \ -j^t 



? 

In the letter that Ralph Welsh sent to me laying the fbrmat was gplng^to be ^ 
as it fts today, he mentioned that we should betaking a frarae'of reference and a 
position from our own professicnal bias; so ydu'U understand that I'm speaking. as a 
scliootadministrator and as a parent. I'm not a psychiatrist or a psycholo^st. I'm. 
not a coui^elor ^a lawyer. I am n<^ anything except a practitioner. I have to deal, 
in Burlin^on with 6,000 children, 400 professional employe^, approximately l?,.o6o 
parents,* a school board of c'hirteen elected oftcials, a City' jHali that's a pemoprt^ 
administration and, by its very natups, Itberal, J^erefpre, my pd^l^ptv^^^ 
point of referesrtce is that there is a practical defuse ptcor^ral punisj^nieni. 

An attorney by the name of Kelly Fr^ls fifosn Hcs^^ 



The authority of a feather to use cprjk>ral p^ishitteht^^^ 



disciplinary technique i& an element of thf^^mmon ia^idoct^^ ^ ^ #35?^^ 

of *'in4o^o parentis." Under- the dpctrln%illM^^ M'^ t;^^ 

place of a parent and has the^lght |biusf^^ -^^1^-- ^'^'^-^^^^::^ 

' punishment tp secute accq^taBle^b^h^^ 
' abstract concept fUM unsupported b|(|he^^<^^ 
and maintaining aft educatkina^ej[>#|cmm 

loscfl some of its B]^cB^d8ian'vl^^^ ir ^<?a 

relevancy is paisticuiarly #{|fent*?i?ft^|c&C^ • ; ♦ iV^if 

the teacher aaijds dp not ? •: ^:>:jWm' 

While the conceit, "In locdpw^itl|^?|lu^^ ^ ^ift 

rejected at the tftiiyersicy aiidvcplii|^p^f^^ < ' 

„ administrators of publlq schppfcdifaf^^^ ^ -li^l 

pareitti^^'ip-the^'£jtU^ei*s>t''{h^J^^ * 
administrators stai4 '*in lo^a p«B^ ^ 



- * .J V_ 



♦Stipes iitteiKient^te i^^- - : : - 
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\ ■ ■ ■ , ^ , ^. I , ^11 
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[^. ^ to the maturity of the individual student and his ability to function 
;^ 'independently, conditioned somewhat by his parents* ejq)ectations . 
/ ' i:fiiese.factors,^together withthe ©cistence of compuisory^^e^^ 

the. nature of publjxj school cla s schedulingrthe financing of schools 
— ^-jhrough local property taxee, ^ nd other environmental factors' 

pecuirar-to^he^pubUc school setting are conCT^ \ 

the existence of "in loco-pargntis. , . 

The necessity for the use of corporal punislim«ntr on-the^other hand^ as a 



means of managing behavior in schools ariseu from two paxticular sources: First,rir^ 
that education is eompulsor/, ^Children between the ages of six and ^^ixteen,^ for the 
most part ift this cauntiy, must attend public schools unless oth^^i^se accused 
uilder local statute or state statuf^. Secondly, there*is p^ten no posttve role ; ;f 
institutions td which a child can turpAo w'^en he is suspendeifr^'ii school/ The word, * 
sus{)ensio9, in this ipstance» 1 hink, is a good Word to use to describe, the state of ,; . ' 
many of these youngsters . Where, it yp\i suspend a sjtufet i^om school, is that Chi W,. :^^ 
goiig to go if he is under sixteen years of age? „ To y^af institutipn can 
turn for assistance in cbtafnioff public education for that chiMl With all^f us; » S^S^J 
recognizing that public education ^ desirable. . .It is desir^ible for thtldrea^^^^ learn ' ' 
the basic skills which they'll need|o support themselves and be ccrtributinglm 
of society, that,i)asic knowledge must come from |he public scho^ 
There isn't any other source i Therefore^ If we suspend a chiW;firom 



alternative, possibly, to corporal punishment, there io no place to . sen4 him ©ccept ..^^^ 



tothe^-reet(. ' ' - ^ -t..-.^-^ 



In Burlington, suspensions total about lOO^-year^ut'of the^^^ 



If they are under the age of sixteefci, I can tell you wherie thi^fiTpecflplerind up. It's not 



..... ^ 



back in the pubiic school ajfstem for the most part. It's at W^ks^Sctibbl. Weteks t 
School is a refiorm sclxxil for waywai!d^oui)g?te|8, wa^ia*4Jltt|p^ other 
* If haven't used the altwnatlv^o? fsorpo;^!^ thi? 7 , . ; 




f • ■ • • ■ ' ^. 

student aqd sending hi^ down the road not to return to the public institutions, I 
think we're beino- derelict in our responsibilities as public school teachers Mid public 

' school administrators . Not having a place to s^snd students when we susfiend them 

• . - ^ . ... X 

from school results in a great cost, not only to society, but to the Individuals involved. 

' - The difference between what people refer to as abuse, the abuse of children, 
and corporal punishment, is not the only ?listinguisliing factor With r^ard to toudhlng 
children or disciplining children in^school'. Another term that is thrown about loosely 



is "physical restraint. ^ 

. * There are qualifications that needj:0^!;^eln plsce and used when corporal punish 

• -r . .--^ « ■ 't - ■ 

ment is ut.ed, so that it is beneficial and Is not a destructive tool, ^Punishment should 

not physically harm a child. I'm not talking about abusing a child. I'm not talking 

about leaving marks on a child; and, in fact, if thft occurs, if i^ce beyond ^at which 

is reasonable results in physical harm to a child, then by all means, and I don't think 



\ ' • ... ' • 

you'll find an^educator in the country that will say that the person who Inflicted that 



harm should not be tried tor criminal assault. V think every educator that believ<5Sjn 
corporal punishment a^ an alternative means of disciplining, believes that there • \ 
ougl^ to be a' reasonableness about It, and we're not talking about abuse. Those pec^le 
who are advocating the abolition of corporal punlshmint consistently put the term • 
"abuse" right out in front where the public sees it ae being; the extreme rathejr than the. 



nori^al fpshion of using corporal* punishnient . 



- \ . .. ■ • - 

Corporal punishment should not he apptl^^lth malice. Again, we're talking 

about a reasonableija^ In using a means of discipline on a student In the public school. 

Thegrlevant, In mjj opinion, should not do li'he pjinlshlng. The grlev|int, usually, In 

the school. Is the teacher. As a parent* I don't believe that parents, should Inflict . ':j 

^rporal punishment, spankthelr child or shake their child, at thetlme that they . 

are "grieved" (by the cnlid'fc* the act that the child comiiiltted) because the paieeifflC^ ■ 



/ 
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is angry. And, when the parent is angry, he/she is not going to be reasonable, and 



he/siie is not going to, under normal odrcumstances, inflict the kind of punishment 
he/she would inflict^ if he/she took five minutes aiid calmed down and assessed the * 

situation to determine whether, in fact, what the child had done was worthy of such a 

. \ 

stringent method of discipline suchcas using corporal punishment* 

z * ' \ " • - ■ . > "-^ ' ' ' ^-^ 

>~. The same thing^should be true of a teacher. If a teacher is the grieved • 

" . • . \ • " ■■ • " " . ' 

party, then that teacher should not be the^pefion to inflict corporal punishment. It's not . . 

\ . ■ ■> • . • , _ j -■ 

even necessary to say^ but I will because the people advocating t^ abolition of corporal . 
punishment fail to recojgnize it, that rarely is corporal p.unishm'ent ever used a^the first 
means of punishment in the school, as the first means^ of disciplining in the school. ' 
I've ^n in public aiucation for tfrirteeh years, and I've never seep/ never, singular, , 
not one time, a teacher or an administrator or a non-professional employee of the school 
district hit a kid the first time that* kid does something he/she is not suppose to do in 

* . ■ - . ■■ N 

school. I'm not saying there ^^n't irstances of that. I do know of football cpaches - / 

• - ^ • ^ - « - " 4 - 

that have used forearm bloWs to a player who doesn't do what4?e*s supposed to do and I 
think that is abuse. That's npt corporal punishment. However, corporal punishment is ., 
notthe first means of punishment in a school. ' . . : 

J , , • • . . •' ' ' ■ . ■ 

.-^'k Corporal punishment shouTd, in most cdses, be the last resort afterv all -means 



appropriate have been evaluated and used, if appropriate. It should i)e used when all 
other alternative forms of punishi^le^ have beentrled and have failed. A chil4 should 
know beforehand why he/sKe is being punished and whit he/shf is being punished for. 
If a professional other than the- grlevant dee.ms .that it is a meaningful decision, the ^ 
student rece iVing the punishment might be given the choice of ccfrporal punishment or 
suspension.H^V. in fact, we risly so^heavUy on the dependence, .'.'independence,, ratlier, 

^ " ' V ♦ * . \ * 

of stiTdents todayjs^f we think they are, in fact, fcapable of making all of tiiose decisicns 



^ £[^ that some of the people in this country would like to have students inaldn| for tl^ 



/ 

/ 
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today, theh maybe we should givft them tnfe decision: Do you ^ish to receive corporal 

' V ■ ■ ■ 1 " 

/punishment, qt 'do you wish to be thrown out of school? Those are the las^ two alterna- 
' ' - ■ • • /• ' ,^ . . ■ y 

"tives we've got.- Which one do^ou want? I can tell you that I'ye used that .^^ In the thirteen 

years th^t I have been a school administrator and school teacher, I can recall'and 

document at least 200Hnstan«es of corploral punishment. /That's hot all whacking. _ / • 

That's not ^U^iSlng paddles. - But, tf you shake a studept, if ydu grab a student, if 

you wash a student's mouth out with soap, that's corpoirai punishment. If .a teacher 

° r ' " ■ • •'■ ' I . ; 

grabs a piipil by the ear to make him/her do something, that's corporal punishment. 
We're not tglking about those things limited, to spanking. In aill of tho6% instances 
.where I've paddled children, as. high sbhool principal, I've- never pnce failed.to offer / 



/ 



the childrthe alternative of being suspended froni school, pienianently. We're not talking '. 
about a-three^day suspension ot a ten-day suspension. And never orice haEkthat inde- 
pendent-thinking child dhosen to be suspended from school because he/she wants ain , 
education. He/she wants to be some place' where people care what in the helKhappens to 

him/her. And, in most of those instances, they choose the corporal punishment because^ 

^ '- ' ■ ' " '-' ■ ■ " * . ■• - ■ ■ ' ^ ^ 

^they know that we do care; and in many of those instances they come from homes where . . 



the parents don't c'^re. 



* A child should not be restrained Jn order to receive corporal punishment, 
Yc i then ga into a situation, if you use restraint, where a childicari get injured. 

The use of corporal punishment should no ivolve, needless to 6^ay, racial, : ' 
. sexual, social or economic, discrimination. The argui^nt that "that's JChe only language 
that they understand" or thi|t- J'the child >«is always beaten at home" is circulatf, Jf 
\ beating worked, then the ifti^dent \youldn't be in trouble. A pampered chijid from an 
. afflUMt home would be morellike ly a person to liSsneflt fr^ 
„ , . C>orporal punishment should tf^ used ho more|fian ortce with a child, in a pajrtldula|^ 

r ^ school. If the occasion.arises wfipt;e^^^ cprporal^j^n^^ 



and it's already been tri^, chances are itV not gom^to be succejssful and, in my ' 

experiefice, weVe ne/er found it necessary to'use it more thajti oh^e oir^e same 9hild. 

With the' above qualifications, I feel that corpor^ punishment is a necessary 

■ \ \ ' ' ' ' * 

tool for educators . We should stop getting hysterical aboiut the stimulus and.concenr 

trate on the needs of the individual and the organizations serving thatc and thousands 



of other individuals. The alternatives to corporal punishment. are usually less 

V - \. " V . ; ; --c 

attrt^ctive and, in my opinion, a heck of a fbt ie^s effective, t'm^raore concerned 

abqvd: thexontinuous pain caupd by boredom, fear , and anxiety among students; the 

things that they face, more than a single occuri^nce of corporal punifhfrienti. In* ! 

. addition, my concern rests with the right of all students to receive an education , 

uninterrupted by a single, individual, disruptive -student. 

I'd like to take just a minute to-tell you what happened that Dr. Welsh 

' - > ' : , ■ A - ■ ■ 

referred to. I was invited to be on the '.'Good I<^ornihg, America" show as an . 

advocate of corporal punishment because the State of Vermont Kate Board of . "~ . 

Education on three occasions submitted legislation £>r the abolisnment*or i*i^eirof th^^^ 



Statute #1161 of Title 16 that allows corpox:al punishment In the state of Vermb^^ 
Three times, the relatively conservative Legislature t^rnod down that^!^!^^ 
and failed to abolish corporal punishment. Subsequently, the State Board deemed it 
ippropriate to regulate corporal punishment. I.e., abolish corporal .punishment, sby 



. „ . . .... ^ . 

setting up a series of regulations for r^rting instances of corporaif^unlshm . 
whiqh in itself is not^d. If we were to feport it to the state for a st^lstficitfi^^ 



mi 



reasonable number of .times and wft}i good reason for e8tabli8hin| spme data batse, 



s 



no one had a complaint. Whatthey^attached ^p lt 
i)uni8hm^irt and Med to report, tfie teacher could loiee hts/her tfeadhitite jlcensef, the " 

- * * "- ' -: -- ^- --^'^"^^ t:— V iSi^ 

administrator responsible In the school doul^ lcMe his /Iter tc^^^ iM tKe^ 1 t^tl 

■- ^vi- A^-'^ ^'^r^ 
o superintendent couM lose his/her llc^nfifSv You Icrtow whire thit vie^^ * 



t6 



National Teachers Association, opposes corporal punishment. V.E.A., the ^ 
Verniont Teachers Association, opposes corporal punishment. The Burlihgton 
Education Association, as an association^ oppoEies corporal punishment. K 

■ ~ ■ . ' .1 ^:- . 

Unfoftunacely, to say, after Lgot back from New York and "Good Morning, 

' • ■ ■ T- . .X-/ , ■ y 

America, " my Board abolished corporal punishment, on a seven to six voteT. On a 

seven to six vote, the Board,abollshed corporal punishment. "The Burlington ^ucatlon 

■ r ^ ■ ' . " \- '^^ ' ' 

Association stood up and applauded. However, I have 401 professional staff empjipyee^. 

Ninety percent of those professional employees Insist that this meaniS^f discipline Is. 

necessary, Ifteacheis and admlnlstrAtoi;s are to eff^lvely deal with. soTn.e of today's , 

students. The deterrent factor of corpQrai punlsljment Is Inescapable. 1975-76 saw . 

V 1 - - ■ c " — • . ", - 'v::..__^- : 

• 46 Instances of corporal punishment reported to the state from the city of Burlington. ^ 
Elghr^rls received some form of corporal punlshmerit, andthe^rest boys. Nbt^a 

" , ' ■ * - * ' ^ - - 

single parent in Burlington hae ever gone to court ani to my knowledge, all of the 

>, . ^ - — 

cases that have gone to court In the state of Vermont on mmlnai assault . have laeen/ , 
' determined in favor of the teacher. And so, . wlflle all of that was happening In Bur- . 
llngtoh and corporal punishment has been abolished, I work for the 3oard, therefore,. • 
Tm not dlstrp 'ght.that It- has be<5n abolished, TU work to get It reinstated because we ' 
have found that the^problems that atlse simply from the fact that you can't do It, and 
Students now "know fihat you can't use th^, Is not making b-r school system a'better 



systeiri! 
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CHILD ABUSE IN THE NAME OF DISCIPLINE 
, Vincent J. Fontana, M.D., F.A.A.P;* 



Violence breeds violence. Are we going tc allow' our children to be ^ 
taught to abuse their own children? A recent United States Sup'retne Court ruling 
allows a teacher to inflict physical discipline o? •'whip'* a chlSlits long as that 
teacher has another teacher with him or her as a wltnesf^ opinion/ tWr?t f^V^ ^ 

absolutely no reason why 9ny school teacher sbould be allowed to^ijihip any cVild in 



* -1- 



the' name of discipline. 



Dr • David Gil, a sociologist, in 1969,. wrote in the Americaii Education, 
magazine: * 7 

A teacher who uses physical force a^iiist a bhild teaches . ^ 
that child and all tfie children in the classrckjm that physica^lb 
an appropriate means for human interaction. As swsh cM 
into child-abusing parents, they are practicing "vl^l they^were^^ 
in school . Education has developed conBtVuctive approfuihes fe^f 
motivate children' to create challenging, learning mUlw a^ . 
the necessary discipline in the classrpbift aM neecte ^ longer j^^^ . V 
regress to the destructive approach which Is^^^syralwllzed b^icorppral 
, punishment. — , , \ ; - - \ ' : . 



There is no doubt that children become what parents make thism artJ children 
can and often dc^bec^ome what they are taugtjt. There is. no dpui?t:that bprpbr^^^ - 
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punishment is a form of child abuse that will certainly, manifest itself in later years 
and is likely to have some undesirable side effects on the abused child and on 
society as well. We huve shown cur concern for the abused child in the last decade 
and statistics indicate that the incidence is Certainly one for concern. Th^re are 
tortured and battered children estinnated in this country to be over one million 



annually. ' Nevertheless, there aire some ^yho will endorse corporal punishment, a, 
form of child abuse, as a means of discipline. Most psychologists now geem to. 

agree that this type of disciiJline ahd other physical punishments t,each children to ' 

\ • ' ' ■ . ■ ' " ' ■ I . :€ ^ ^ - " 

be violertt and' cause therhsj^sychologicaUdamage which allows^;them to view the world 

• ' * ^ .» ' * • • •• 

as a cold and hostile place with which they must deal with anger" and violence. 

If there is. to be .a pattern of,chil4 rearing in'our culture and there is. It 

has jts roots ii? o r concept of children's rlglit's. It can'.t .be' denied that we-do 

• * * " ■ ' ^ * " , " *' > . " ~ - * 

slap and whip and strike out at our chll^en in the name of disciplinCr -whether it ^ . * 

be in the'hdme, in t;he school, or in an instjLtUtion. This striking out at our children -'h 

is really through irritation rather than. in the name of diQcipli^. Thep isn't any 

doubt in my mind that, our casual acceptance of ^iolence^coupled with the concept of 

parental or public omnipotence^^is responsible for the prevalence of corporal 

punishment and for some child abuse/ The rigidly, authoritariati figure who f^els 



justifted in demanding an exacting absolute submission for a chltd and In whipping 

or beating him until he geta It,, may be one abusive Individual whose, actions i^elate 1 > 



to our child rearing philosophy. Yet it has distorted the normal concepts of 
discipline and punishment for his own less than normal reasons. The parent or 
teacher who torments andbe^ts a child in the name of punishment for a minor or 
non-existent, or Irrelevant transgression is iwt, "bylmy 8tr«ch of the imagination, l^:-/^ 
punishing a crime. His acjtlon is ofi:en calculated cruelty, is completely^nre 



5^ 

^l^'*^" 



to discipline, khid is rooted in his pwn perverselascteation with the act of abuseiu- 
In other words, he enjoys what he is doing." , ' ' * . 

>^ The parent V)r teacher or caretaker who succumbs to a momentary fit of 
' rage arid lashes but at the child in an uncontrollable and hurtful outburst of * 
hostility ig" neither, disciplining or punishing tHe child. He knows very well whatever 
he might say that he has been overwhelmeSliy anger, impulses that have nothing 
to do with correcting the child's wronj^Ail actions. This parent or teacher Is an 
uncomjfortably familiar person.' He comes clos.e to being any individual who has 
lost control and Is involved In a temper tamrum.. Many parents and teachers conpi'l' 
very close to lo^ng control. However, they don't vrtilp out, slap out, act ou^^'or use 
violence inflicting physical abuse. Some, however, will slap out Ig, anger, yell, 
shove, and on occasion, hit a little too hard and then take a deep breath,\checking 
their impulses and perhaps stop before going too far. 

There is, I believe, a fairly clear cut difference between what is'disfclpllne 
and what is abuse. The Individual who disciplines has in mind the welfare an4 bjest 
interest and safety of the child. The one who abuses Is Indulging himself. Theri^lis 
also a cut-off point. If ftot precisely defined, between the' exasperation of the normal 
parent or teacher who occasionally feels himself letting go and then puts on the. - 



brakes, and the unguarded, rage of the abusing parent or teachesr . That point tethe^ | 
imposition of caitrol, the act of stripping* before the hostile emotion gets out bf hand'. . 

Thereibre, while there is In our qulture a relationship betwieen oui^^hlld/ • 3 

rearing beliefs and th^ acts of violence against children, It Is extremely difficult * . 

vo accept the possible Implication that the deliberate and sometlraes4r^|^nloiw | 

torture inflicted by maiur alxislng child care Individuals is a natural iStessbn ^ ''^ 
the bottom -slapping dlsdlplljiai^ practices of non-abusing parents . >irems and teachers 



do not^olame their children for their own abuse, who are concerned about their 
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who question themselves in their attitudes, aware about their flashes' of anger, ^who 

(t''^a 

dis^plinary -modes and motivations, who wonder "^f their instinct tcf retaliate is 

V ' ■ ' \ ^ \ * ' 

normal, who pull themselves short and count to ten before walloping and th«n 
restrain themselves instead, are not the abusers . \. , . 

The promoters of corporal punishment cannot be simply traced to the 
needs for discipline or teaching the child or to cruelty or to sadistic tendencies 



or to rage or to mistaken concepts of discipline or to a child rearing philosophy or 
to the presence of violence in our society. I believe they are rooted in the ; 
sociological, psychological, and ^en biolo^cai characteristics of the offenders , 

Comment by Margaret Fallon who read Doctor Foritana's paper/ln'hia absence ; 

It has given me great pleasure to come here today and to meet with all of 

* * " * ^ 

" • , ^ : - • ■ 

you, and to have had this opportunity to read this paper, because I firmly believe * 

that there is no one' in this country who has done more to fight the abuse ahd' neglect 

of our nation's children than Vincent Fc :itana. Hp has* given so much of hts time • 

and so much of his efforts to this . . ' ' r ■ 

■ * ■ " . . - ^ 

In addition to reading his paper, I should like to malce a few c^mthents, , 
because I have come here today as an Assistant Director of Guidance of the Board 
of^ Education of New York City, as a former teacher,u as a former guidance counsels 
as a former assistant principal in a junior high school, and as acting (nrincipal in an 
elementary school. So, I. have worked for- very many years with large number^ of 
children who present ifiany probiie'ms . What most distressed me-^hio panel today, 
and it did distresjjiieuefexe,I-was w^s,;i,was.,woftdering, whereas there a 

chifd who haa been beaten? I think it would have been Mce to have heard from fejich 



I also am concerned about the role of the teachers. You know, corporal * 

punishment in schools depends a great deal upon the climate of the school. The 

Climate of the school 1g set by the.attitude of the teacher'wWch, in turn; might be 

set by the attitude of the principal or the administrators. There is a pecking 'order, 

» . ' " - 1' . . „ 

and it can be created by the attitude of the superintendent, and I am sorry to say, 

^ ■ .' - . ' ■ ' 

his attitude is often s« by tne community when the budget is prepared. Unfortunately, 

it is less expensive to use corporafl punishment than to pay for the services that are 

necessary. I think that those of you who are psychologists know, as well as I do, 

that there's a need for expensive services for children; and. when the monejr isn't 

there, these needed sei^^ices are the firstlhings we see go. 

A teacher, who hits. or punishes is a teacher who needs help. That teacher 

^ay need help because he br she.has too large a class. Maybe he or she doesn't 

krjow how to teach. Maybe this person is inexpe^-ienced, Mayt^, ri^t nowi there's 

' . ' ^' ■ • ^ ' ■ ■ 

something wrong outside or wrong at home, and this teacher needs a lif t. Perhaps 



these are som\£<f the things that we should start to think about before we. decide to hit. 

We have in New Yoi^k City soine very, very firm rul^s in regard to pupil 
discipline and behavior. . We do not use corporal punishinent, and our system works * 
by a matter of cii^culars. We have one interesting circular dated June 13, 1^974, 

• - ■ - 

Special Circular #119, on' pupil beWior an(i discipline. This circular had always , 

* - ^ 

been a school board rule. Unfortunately, there was a community .school district irr 
the Bronxv and you must have read aboui it in the New York Tine s, where the • 
children were being beaten. I'm happy to say that It. was doe of out^giAdanca * 
coynsebrs who took the action to see that this was brought to the attention, of the 
proper authorities, and that something was iially worked out , ; . . ' '~ - 

We have many alternatives other thdn suspension.- ^e hayje classes fer • 
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emotionally handicapped Children wit.hin the regular school s . We have schools for 
the socially maladjusted and emotionally disturbed children, and I think that 
Chr. Foster, who is here, has worked in one of them bach as a*^ teacher and as an 
assistant principal. We also have alternative schools for children, and when these 
thingv«; and counseling fail, we do suspend. Our suspense regulations are extremely 
firm, and if you read the New York Times today,, you will see that they are spelled 
.,out quite .learly. We also havaa circular qf June 24, 1970, .which limits the ** 
time of suspense. The child may be suspended for two da3^ only, ^fter which he 'f 
must be allowed to return. j • • . 

■; ' ,1 think, really, what I'm saying here was rather well r^resented by a poster I 
saw on the wall at the American Humane Society, in an animal hospital last June; 
it showed a little girl holding a kitten, and it said, "Be kiiKl to children and ta o « 
animals. They have no voice, and tfiey have no choice." . 
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V eOKPORAL PUNISHMENT IN THE SCHOQLS . ^ < 
j David B. Ftledman, M.D.* ^ ^ . 

' Children and their parents progi;e^s, through social and emotional develop- 



mental stages in relation to each other. For school-aged children and their teachers, 
these stages, become developmental tasks which they must accomplish to assure ' 
optimal cognitive development. Discipline is net^sary for the accomplishmentf of ^ 
these tasks . Discipline islitso imptStant for the sa^jr and phj^ical well-being pf 
the child as well as for his or her social, em<«lonaJ^^and cognitive deyjelppment. 

However, discipline and punishment 4re ni^ synonynx>vs . . Some p^arent^^^^ 
ieachers who are strict dlsciplina^ianEi seldom resort to punishmeitt Jj S^ 
parents and teachers are poor disciplinarians. The aim of dlscipUne is;;tOrpr<wldiB 
jtte child with outside control until he or she can develocrthe lnhw or sell control " \ ' W 
ij^esdary to ftinction as a mature adult. Punishment Is what adults resort.to when . : 'Sii 
discipline fails. The former head master,of a well-jqiown feaste^n pr^ 
commented to me recently, "'When you resort to coiporal ptunishment,' you wi^^ : J^sgf 
battle, but you lose the warl" I am defining cprfwral punishiirte^^as the^S^^^^ 



. of physical force such as In^pulsive 'Shaking, hfttlng, choking, swatt^^^ 
caning, or paddling. I am not talking about che^We*-handed sw^^ 



mm 

of a preschool child althou^ even this* uncontrpil(W,^ma^ 



*Profess6r of Pediatrics, University of Sout*[f rt^al^^ 
Director of Famlljraiid Chljd Bfv^skipmm^Qm^ 

Univeraity^fSoi^ii^nClllternlai^^ -^7Xv/iti^ 

" ^DenskairiaotfiMert^- -^..^^-.M 



2*4 ^ 
p. ' . . > 

" \ , There are 'five major developmental tasks of sehool-aged children and their . ' - . 

teachers . Corporal punishment" inliibits the accomplishment of each of these, tas ks . ' ? 

■ ' ' . ' > ■ \ ' ■; • • . ■ ' - 

• By school age, the child should have developeil what Erikson calls basic trust. ' --^ 
The parallel developmental task?)f the teacher is to laarn the cues; that is, to learn 
^ how to interpret the needs, of each of his o^ her pupils . Corpo^ral punishmwit |rodes 
the youngster^s basic trust, stimulates mistrust, anger, and resentment/ The child 
learife th^t the adult world not only will not protect him frbm assault anJ battWv, but' ^ 
also will Sometimes be a party to it. porporal punishment undermines The te|cheife/^ 
ability to interpret a pupil's basic needs and to provide an environment of.mutuStrusc 
conducive to' learnings . • , * ^ ^'^^ ..^^ 



By school age the child should also have developed a feeling of autonoriiy^dr 
"I-ness." The teacher, therefore, has th^ task of accepting grq^ith anidevjelopt^ 
and learning to delegate some control to the students. Teachers must acci^ sqm?. 
loss of control wlJle maintaining necessary limits. Again, corporal punishment sJl^|s 
the developinent of a^shild's feeling of autonom^ and produc^^onfe^d^grefr^f sharife a^^^^ 
doub^'. The child's teacher fails in this develo^naental task, showing, at least in this 
. one interaction, an inability to accept any los/ of control. 

By school age most children hafe achieved some degre«,of what Erikson «alis - 
initiaavei that is to be able to move out in the^ world and appropriately assert himself 
or herself. ^Another developmental task of teaohers^ls to iEl^paratethemselv6s' f^^ 
pupils and to allow the children to develop independently while the* teacher models'^ 
optimal behavioral standards . - Corpotal punishinpht is demeaning, inhibits initi«lve 
and stin^ulates in^many children the developmm of f^^^ of 8hanie,/^iit, 4ngerr> V 
and the wtsli to retaliate. The teach^ shows m or her tnabll^ 
development an#mbd<els the. big and sic^Rg contrillin^^^^^ 
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rather than a mutual rdspect relationship . Ralph W^slsh, Adatf Maurer, and (Xhers are 



uncovering data which show a direct relationshlp^ween. severe corporal pianli5hine*s!: 
in early chttdhood and delinquency later in the life cyd^. In these situations the 





Child's initiative appears to misdirected by the Itfestyle modete^l^^portanf adu^ 

• The school-age child must learn to learn and to develop ihdjuysiry o^th^ 
ability to learn, work, and accomplish. HIS oi;.Srt^cher has the task>f apceptlng 
some degree of rejection and loss of control yet m^glng to be there when heededl ^ 
without intrudlng unpecessarily . Corporal punishment Interferes with these processes 
by producing In the child som^ feeling of inferiority, helplessnefls, art! InablUty to 
accomplish while thrusting the teacher into the role of intruder rathei»than leafnlrig """^ 



facilitator or teacher. <^ ^ v . ■ 




The school-age child explores roles and J^el^ttbnshlps and stru^^^ 1 ■ 

develop his or her own identity, thatjs, who he or she is in relation jto <kh^^ , -^arj; 



teacher, therefore, must adjust to changing classroDm rol^,/ rdD»cl^ and ( 
Interactions. Once again, corporal ponlshmem Interferes. .Tiie-^ 



himself or herself in relation to|he authority figure administering the' cor^ 
punishtnent, in anumber of ways depending on other life «qperlencj^ Howwer^ t|i<^^^ 
child's own Identity^ becomes difftised and the n^iessage Is "mlgltt^^^m^ " 



teacher loses some flexibility Irflnter-relatlng with the InidWdual^^^^^^^ 



class . The teacher also loses the ability to di^eiop an4 ta^^c^^Mj^^^ptYj^^r, ' - 



alternative coping and controlling niechanlsms ma|efj^salbl<^^ 

mutuiii respect* ^ . / ^ ^ ^ ^ /.--x"> y-^>^^^ ^vv^^*^ '-^^^^m^^i 

:What are some of these coping and controlling m«:&^ -\^lfS 
establishing discipline and av6idlng>^nishmenc7 Glylnig iChbi^^^^ substicutje , 

Qctlvities, providing face-saving outlets,, setting up c<»{^atiyi» aalvltlesr^d b6ing^^ 
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sensitive to a child's needs, Values, and feelings all come under this heading. An * 
^roropriate system of emotional and materia! ?rewards<n(sed ivat have the connotation , 3 



of a bribe if ba^ed on the child's n3eds,„ values, and feelings, and if aimed at '[^^--^ 
esiablishingmutukl trust and res{>«;t. ; * ' . ., 



But even^jinder the'ideal conditions punishment is sometimes necessary and, 
appropriate, and not cruel, demeaning, or physiQilly injurious, may. h^^^^^^ .^j^ 
stimulating effects . Chll(|ren have different techpfcxaments and respond Mfferently^^^^^^ "'^ 
^ectations, tio matter how-ciear and to' limits, no matter how appfppxiate.: ,jL i a r* 

teacher may be able td communicate with and cope with one^chil4 and not ^ltit anothei^^ '^^^^^^ 



at- 
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and may have to resort to punishment moreLoft^n with one child than.withjjtte v 
Isolatidn, deprivation of privileges, approprial^ pfcysicll restrainl/^dli|itation^pi 



desirable activities may be effective fe»pecially if mutually . agr^ 
teacher and pupil. ' Dr. Foster discusses alternntives in his excellent boolk,l ''Blibb^^^ 
Jlvin', and Playin' the Dozens. '^iHeslso, outlines, «pu£siaTOs.<iteache^^^ 
relationship--(I) Friends, (2jjlejectioii and chao^; (3).DlscipUne, (4) HumanSeatton, 



Teachers need support and consultation from their a^my^^ 



consultative services - -educational, health, , and mental health Uthe^^reJodicco^^^ 
the developmental tasks I have outlined and progress tlyxHi^ tjej i»gefcpi^^ 
Dr. i^ter. A brief teacher^rincipal confferenceOTteacherrm 
conference t^kes liptle more time than a pknn^ ptddlini|j?essio^^ 
much more productive. Many teachers are able tovk&oi^^ 
circumstances without the use of corporal Runlshniemt j|n|^reJ^^ 
this'-goal 'g^ven approjirifie, supports " V ^-^^'-l "XStH^SSb? T 
Tfeachers must develop jri^lisi«c 
r, . of individuAl andV;ultural4lifereni:fef i^^^^ 
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expectations of some administrators * 'To accomplish all thla most teachers need 
^ educational and mental health consultatiori as well as back-up .from their principals , J 
and other, administrators. Wi;hout this consultation and i?aclc-up support, many teachers^ 
will find phy,slcal punishment the most ©cpedlent alternative *and,therefore,Jfeiirfall to J 
accomplish their educational and developmental tasks. > , . . \ . 

Punishing a child may provide some relief of tension for some teachers and ' 
administrators, but there are more appropriatfe ways of providing relief. The very adult 
who uses this outlet may be the adult who was treated this way as a child and seesK ; 
violence as the only alternative, ^is very clear frbm'the literature and in my; 
experience that many battering and abusing parents were theniselves abused as childre^r. 

In addition to interfering with the developmental tasks of both tUcher and 
•pupil, corporal punishment may be physically hdrmftil to the child. tHere are aliuftiber;3 
. ot recorded incidents of severe tissue damage, C3NS hemorrhage lower spine injuries, S 
/ sciatic nferve damage, and even blood clots due to. padding. jRepent evidence leads to 

the suspicion of poss Ible whiplash injury especially in younger cbildreh . .Other typ^ i; 
; . of corporal punlshmei& such as' strapping also the potential for physical harm^^ . i 

Ms. Adah Maurer Wndly h^s given permission to quote from her forth-!C0i«ingj3 
boolc. • . '■ ■ ::•V^"^C^^■ C'^VliP 



In swqrn testimony ht the prosecution In a trial of a t<5ach^r accused t>f :^^ 
using excessive fdrce and bizarre punishments. Dr. M^es^Grossmaa^of 
San Francisco gave\i deposition: ( L.- : ^ 



From thp medlc'al point of view, corporal punishment, unless 
° very .strictly controlled, always IhvolviM the risl^^^^^^^ 
damage which at times. *mig)to be severe?. lirij^articula^^^^ 
the'case when punishment ls;being:«dnUni^^^ - 
of anger- -when the person adminlstejrtni^heM 
w»ay not be fully In cortrol of his eriiotions aitf mtg^ 
mdre force than hfe Intended. " 

In my opinion any kind of on the 
* • . banned. Any blow to the head Wheilir dieliveri^a® 



?vaU can result in the production of either an epidural ' . 
■ ^ or subdural hemorrhange. . ~ 

Similarly, choking should have no place In the m^^^ 
punishment used. Choking pari/result In a de^^ 
supply of pjwgen to the brain, ..or might wea result In , 
voniltlng ana aspiration of vomited conf^ , 
^ ^ hmgs. ^ 

- Blows about the chest, oyer. thefgenitaUa'a&^^ . 
areas might also produce .unexpected and serious physical 
difficulties. '■ • ' 

r^*^ Punishment which is capable ijifpraiucto^^ 
^ , should simply nor^ allowed. Althd^^ 
1 buttocks have be^h'knpipmjtp caus<^4)rQke^^^^^ 
, • ^, * ' massive fat emboli*^ and. sciatic ner^^ 
generally thou^rtob^e the 
organs are locatoitherev^Thls * pf^^ 
that the skin ijB -not brofen and that- the geri^^^ 

■ • -protected.. 3^^^->^ X\; 

Chr. I*rederlckL. Goodwin, an orthopedic surgeon 
asked to review and give an opinion onia school paddle thatsm^ 
33" Including a 17" handle. The base was 10 3/4"ifcr<^sM 
thick, weighing 4' lbs . It had 26 holes each the sfz^LQfSrp^nh^^di^^ 
through th ' asQ. He refers- to it as a '^o-caUedqiifift^f^ 
category of a club or a seml'-brutaF^eapon. His Mat^eni;^^ 



J 



From rfn orthopedic standpoint this would be poii^^ ^ 
very dangerous weapoV. . .Tfter^ ^jce^i^^ 
\ this. The length of the^^paddle^pulcf give 

'that the impact on the Iwttopkaa of fta^ht^ 
. ' It could give him seyferarof the^ilpwlcguX^ 
a subdurarhematomaN^:fethei<^^ 
cause particular hvemoBrhagesHs?^^^ 
traumatic jar, as well felf suttachrto^^ 



In reference to the j^utPaWuscl^BlMi^bS 



docon&lderat^lejKlamuageiothi^^^ 
of the pelyls . (4) if^he|pifdaieid^^^ 
was i!urned «Ugiktlyf<)bU4u^)^i^^^ 
damageitaihe siciatlcini^i^^e^ -^5it 
happened^tohliyi,n:-!t'hei=rl^^jpi^^ >-"W 
of the tones btllil^^ 
theab^ve li n<*teto 
adultPtmyjSlzeFflpm€?thl^^^^ 
the dam8ge^(»»l!d|be^ 
hliB^ea'totS^flc^r^r ' 




' ' i- — ■■, ■ 

/. The above considerations and opinions are given at this ' ' 

^ time on the basis of (I) as a human beihg , with consideration 

> • for other human beings, (2) alsd as a %heV in consideifat^^ 

q| children and ((3)^s a p^rofessipnll oithop^istji^ 
of true medical injuries which could result from tte oV ^ ^ " 
such an instrument, ' 



-I ?- - 



Just as the reported incidence of child abuse varies with public and professional 



~5 



awareness, so I believe i^^as©a'public and profession^awareness of injuries due I^- 
to corporal punishment Will demonstrate an increas^Tnumber of reports oflnjujles^"'^ ^ 



^ due to school paddling and liie^ forms of corporal punishment, .; 



Child abuse has been defined as any interaction of lack of interaction between 
a-caregiver and a child resulting in non-accidental harm to the child*s phy&ifcal or 
developmental state. Paddling and other forms of corporal punishment may cause 1 , 
tissue damage and I believe that any punishment which caiwes such damage ciearl]^ " , ^ 
falls In the category of child abuse. .. 3^ i 

Corporal punishment is <me teacher-child interiflietlonharm^ 



Corporal punishment Inhibits learning, litterferes with the accompllshmeitt^of ea 
of the Important developmental tasks of children and their teacher has the 
potential for physical harm to the child, Ck)rporal punishment ihould^^ conslder<^l^^ 

r . * - " > — - - - ■ ' 

at child abuse and prohibited In all our schools . , ; 42 
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APPENDIX: FIVE DEVELOPMENTAL TASKS AND THE EFFECTS OF CORPORAL 
PUNISHMENT ON THOSE TASKS. 

DeveIog)mentaI Task#I; ' • 

Teacher: Learn the cues. . • 

• . / ^ • ■ ■ 

Task: To lnterpr«: the needs of his or her pupils . ' • o 

Child: Develop basic.trust (Erikson). , 

Task : To learn who and what to trust in his or her environment. ' " . 

Effects of Corporal Pynishment^- Pevelopmental Task#l ; 

On Teacher: Undermines ability to interpret needs of pupils. 

On Child: Erodes basic trust aijd stimulates mistrust; anger, and resentment.-' 

' Developmental Task #2; . 

Teacher: Accept growth and development. ' > ' . 

Task: To delegate some control to pupils while maintaining necessary limits. ' ' ^ 
Child: Develop autonomy (Erikson)'. 

Task: To develop a hfealthy feeling of 'l-ness." • ■ 

Effects of Corporal Punishment - Developmental Task #2 : 

On Teacher: Interferes with acceptance of some loss of control.- 

On Child: Slows the development of feeling of autonomy and produces shame and doubt. 

Developmental Tas,kJ^3: * ^ 

Teacher: Learji to separate. . - 

Task: To allow independent development while modeling optimal behavioral standards. 

Oild: Develop initiative (Erikson). . " / ' " . 

> 

Task: To move out into the world and appropriately assert hljMelf.or herself; 
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• ■ ' ■ . . . ■ 

Effects of Corporal Punishment - E)evelopmental Task #3 ; . ^ ^ •* * 

On Teacher: Weakens ability to allow independent development and to model optimal 



behavior 



On Child: Inhibits initiative and stimulates feelings of shame, guilt, anger, and wish to 



retaliate. 1 



•<v 
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Developmental Task #4: • _ / , 

Teacher: Learn to accept reject ion and furjher loss of control. 

. Task: . To be there when needed without intruding unnecessarily. 

■ ) 
Child: Develop industry (Erikson). 

Task: To learn to learn, work, and accomplish* " - . 

Effects of Corporal Punishment - DevelopmentahTask#4. ; • 
On Teacher: Interferes with role as facilitator which requires acceptance of further 

loss of control. ' " • - . 

'On Child: Slows learning and produces feelings .of inferiority, helplessness, and ^ 
^ inability to accomplish. \ ' ' • ' ' ' 

Developmental Task #5; ' ' 

♦ 

Teacher: Develop teaching^and ^ing style. * 
Task: To maintain ability to interact with and cope with pupils by adjusting. to classroom 

roles and relationships v 
Child: Devebp Identity (Erikson). 

Task: To explore roles and relationships and learn who he' or she is in relation 
to others . . . 
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Effects of Corporal Punishrpent - [Developmental Task #5 : 



On Teacher: Limits ability to develop' and tp model a variety of coping mechanisms . 
On Child: Slows self-JSfinition and produces roie diffusion and resentment of authoiity. 
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CORPORAL PUNiSHMENTT IN THE SCHOOLS: THH ALTERNATIVES 

Herbert L. Fost^,' Ed,D.* . - 



\ 



\ .Befor^ retirijig to the University of Buffalo ten years ago, I was a 
New York City i .acher anJ^^inistrator for seventeen years. Sixteen of the years 
were in t:he special "600 schools" for socially maladjusted and emotiinally * 
disturbed youngsters, most of whom were br-^ . I would like tp tell you about som^ 
of the expebences there and eis^here. ' ' 

Fir\t, though, I want to describe my first day of teaching in the New ' 
York City public schools. I had been assigned to Haarer High School whercLthey 
made the moye,\"lJp'the Down Staircase, " and I iud just gotten out of cctilege. 

I had completed college in three years to make up for the time I had been . 
in the Army.* I first^er.tered Haafen High School on Tnufsday afternoon, and spoke 
with the department fc\airman. He took me into a room that had iwo big doors, large 
tables, and told me to e\pect 40-45 students th^.ne^ day. My assignment was to 
teach mechanical drawing^^nd blueprint reading. 

When we walHd int^the room, I saw large tables, T-sqtiar^< and drawing 
boards lying about the room, anid I wanted to organize things a bit and put them; pa 
the side, but the chairman said, ^'Oh, leave them there. Just tell the chlldreiyi'ot to 
touch them until you gtve.the word.\ Now remember, tftese were sixteen, seventeen, 
and eighteen year old youngsters I wo^be facfng^the following ^y. 

♦Professor of Education at the Stale Uhlvers^^^^ ' 
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. / ; As we were walking out, he said to me, "By the way, don't push these kids 

too mud. Just take it easy. They're not too bright and they're not too sharp." - 

• • ■ .... ' , 

' ; '-v I now understand this kind of thiriklrig to be racism, wlfen we don't push 
minority youngsters to accomplish worj:. AThen we talk about corporal punishment, 

? * , . - * . , - 

we are talking about racist pradtlces^ and we are really talking about the special child, 
ypu see, the child who Is bethg^abused In school, the child who we're practicing corporal | 
punishment against and the child who we're suspending are minority and poor'youngsters 
We don't practice corporal punishment on middle-class, well-behaved youngsters; \ » 
we're practicing corporal punishinent.on poof and minority youngsters. • 

Before leaving, he saL tome, "By the way, you're the sixth sulwtltute to be V 
here since the regular teacher quit two weeks ago. " Friday I came into class .' 
Young'sters started running. I noticed youngsters running out one of the doors; I 
closed that door. Then I noticed youngsters runnlng out a second«doc>r; ps^i^ed that 
1 door. I kept running back and fDrth, finally realizing that it was.the same. three; or,, 
four youngsters, aria they were testing me; they were testing to see how far they. 
cotiW go, and what they could get away with. Then a *'oung8ter crumpled up a plaieli 
of paper, threw it at me and I ducked. I thoughfabout allthe thln]^ I had, learned 
i" my psych courses in college; decontaminate through humor, make a joke out of lt,J 
and I did. I said, "If that's the best you;can do, you'd bettejr hang up,^^^ 
loi4^ey showed me they could do better. . .T-s quares, drawing &Mrife, fe^ 
through the air, and you know that place where the teacher puts hfe or her &t, «aU«^^ 



the knee hole? I h^d there. I actually hid therel ,1 was.frl^terk^,^^^^*^^^ 
' really considered suicide that weekend. '7 , 



Some of us remember the times around l%0-51. When a4cl of us were studai^^ 
• We were growing up, in those days, as depression . babies 
; ^ college was .0 join Ihe Army and get a^G^t B^^ 
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l^now exactly what I did the'aext day, you have to buy my book to find out what- 1 did < 

Monday when I came back ("Rlbbin*, Jivin*, and Playin* the Dozens"). 

Let me quickly ,go through some of,the' things^ cbns'idec Important, ^nd why ' 

if 

I personally cahholt support the use of corporal punishn^ent as a solution to the., 
discipline problems we find in the schopls . First of all\ I'm^'not a pacifist . I want . > 
you to know, I'm not a pacifist. I'm very physical. . .I'm very aggressive. I enjoy 
playing hard basketball and pushing and shoving under the boards, and tennis sometimes 
bores -m.e because it's not physical enough. So, I'm not squeamish about physically 
touching youngsters and getting involved physically with youngsters. In fact, I wish 

. ! - • . ' ' ' <^ - .^ 

mor^ of our teachers would become physical with their students in a very hCiman- 

1 . ■ - ' . . . ; 

feeling kind of way. So, I'm not arguing against corporal punishment from that point 
6fview. I also agree we must have, law and order in the classroom. There Isn't any 

question about it. There must be a certain amount of order in the classroom. Each 

'I ■ ' • • > ■ * . 

teacher will ne^ a certain amount of order, depending upon his or her personality, An 

order to teach. You cannot teach in a chaotic atmosphere. There's no question about 
that, either* " 

I also agree that students should not be allowed to interfere wltli the edjication 
of others . And, I agree that o^e of my :;oles is to remove a youngster frqm the * 
classroom who is Interfering with instruction, but It do not believe that^the tefi^her*? ' 
approach should be, "You^re going to be suspended, or we^re going to practice corporal ,^ 
punishment on you." ^) " 

I firmly believe that the approach s hould be to find out what is causing the ^ 
problem, an$i then return the youngster to the claesroom, without any threats . And 
that's the wa^ co "work it out." That's the way "w6" wckild work it out, and it works.. ' 

Also, I used to practice corporal punlghnent. . I openly admit it. In spite of 
the New York City (aw opposed to corporal parilshment,. corporal punishment is 



practiced In New York City schools and In many other schools. Let's not lie about it., "^z; 
New York state education law does not even meralon corporal punishment. So, It's 

actually Ifeft up to each school district.' . - : jr;. 

.When I practiced corporal punishment, I believed in It; then as I matured and .^i 

grew as a teacher and as a person and: had to deal with my own conscience, I stopped | : ; 

using corporal punishment • , , ^ ^ 

- ' ^ , • » ^ ^ . - '-^jj 

^ When I beeam^ an administrator, I also stopped corporal punishment in our 

> - • ■ --i-" .v>*; 

school, and the level of violence in our school, this is a "600 school" ,where jye had , ^ 
youngsters who had beaten up youngsters, had faped, and had stolen, went from an 
astronomical level to practically zero. We lowered the level of violence by stopping - 
cor^jral punishment by physically restraining a y<$mgster if necessary. And we dealt ^ 
with things like this (speaker holds up 4 broken bottle, and other assorted hand- made 
Weapons) that we had to take away from yonngaters. Yes, objects like this v/e took away ' 
even without practicing corporal punishment or overusing force to remove them from 
students. ' . * - 

1 have been talking about, teacher reafpooslblUty and perception of role, but noj(ir,C^ 
I would like to mention the teachers . I should like to talk about whether a teacher . 
considers his role passive or participatorjr.^ There, aie sonie ^^chers who consider 



m 

their role one of a professional coming inland just teaching, without any responsibility ^ 



for discipline, motivation, and reinforcing positive behavior. This is the passive 
approach. On the other hand, the participatory teacher feels his role includes C H 

disciplining, motivating, and reinforcing the positive l»hiERrior- of his students.! * 

W have heard that the city of Dallas hfes been accuised of racism in relation /■ 
to suspensions. But let me tell you about the North. Vm on^ of those Northerners, by . 
the way, who goes around the country working In the school districts being de8egrc^ted*;^.3 
and In just the last two or thi;ee weeks I've been in South Boston Htgh School wbrrhing 3 
with this staff. When you walk.iptoJthe sc^t^, y6u must^jMMii^^^^ gadgks like .^-'^^^ 



they have ar the airports that the kids 'must walk through in order to get into the school. \ 

I had a black colleague accompanying' me,, and we'had to get a police escort when iSh . 

■ ■*/>'-. : 

went Into South Boston, althqugh, as it turned out, we really didn't need them. 

I've also l)een to Indianapolis, and In all these schools that I've vislt^ I find '"'^l^ 

a lot of the teacher^, in desperation, because their superintendents and their , '-'.ml 

principals are not owning up to the real kinds of problems that exist. In desperation. 



J ^--^^ ... w^^^i^ w_ • ^..y . • 



i 



they want to hit the black youngsters. * ' , ^li 

In today's New York Times magazine (September 6), it is r^rted that during 
Denver's first four months of. desegregation, 3, 844 high school students^^w^ere ' ^ 

suspended; 2; 748 wert, minority students. In .Louisville, one principal complained, 
"Those kids tend to. talk back more. They cend to be louder." The minority youngster 



js immediately seen as ^ problem, even )5efore h^ is a problem. 

Now, there's another group- of youngsters that I find in the suburban area 
where I live,, and In many ways they are slm^^ar to the streetcorner .yoflngsfers I 
find In Inner-city schools. Remember, not all black ycwngsfers arid pot all minority >>f 
youngsters are disruptive. Just two or three out of a class of thirty can be leglt:iimtely^J^3 
called streetcorner youngsters.. They challenge the teachers using streetcorner ^ ^^^^-^ 
techniques, the equivalent in the suburban, rural, or urban schools was (imnioniy 
called the hard kid, the'greaser, the punk when I grew up. Perhaps there were pther 
names for jhese klas In your schools when you were growing up. ITie)r,dre88^ 
differently. They were the ones suspended. They wesre, the pnas jent into speclaMd 
prograins qr vocational program j. 'But In an Inner-ptty school they^disrupti^^^^ 
suburban school they are not aUow€«3 to disrupt . Tli^ie are rea% the yourij^t^^^^ 
talking about. ; ; r--^ ' - ; v -■'-"4;^;^; 1 

What is important is tl^at they ciiajlenge;th#teache> using dlfferie^^^^^ 



\ 



• »» 
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around Christmas time, a student who Is a stpetcorner youth may gc uoto a woman 
.teacher and say, "Miss Fallon, what does trim mean?" Trim. It's around 
Christmas time. Her i^ponse will prot>ably be to trim the tree, and the class will 
laifgh and crack up because on the streetcopner, it means sexual intercourse, or 

vagina. ' 1 - ' - 

* ■ • . - ■ 

>' This, of coursdf^creates a discipline problem, which in some cases leads to 
corporal jjunishment and p other cases, can lead to suspension. What I'm arguing 
is that we have to help oui staff to understand the' testing behavior, that ^ourigster-s use . 
in testing the teacher, which then results in the disruption and retaliation on the part 
of the schooU' We have to get into these games and understand tijem. There are 
wqofin* games which are very physical, aggressive, and sexual. We have to know them ' 
and cope with them if we are going to effectively work with teachers . ■ 

Education often takes plafce bsr the teacher providing a model for emulation; ■ 
my compatriots havfe mentioned this, and I'll just hit on it a^in. If%e talk meaningfully,: 
about resolving our problems by discussion, by mediation, by arbitration, or verBally,! M 
then we shouldn't go around hitting people. iHiie teacherlbelleves in negotiation and 
compromise, then administers corporal punishmen':, from my point of view, that makesfe. 
the teacher a hypocrite. It means everything the teacher has preached is goln^ out the, 
window, "You can't touch anyone, but it's okay for me to do soi''^:^^^):- « ~ 

Aggresslon and violence follow a circular kind of behavior. The youngster 
may get hit at home, then may ha^e a problem on the school 'btls, not only In ;}S 
desegregated districts, but in Illy- white Northern areas. Youngsters ride th^,buM% In .3 
.both places. (In fact, in some places where I grew up in upstate New York, the \ V /\|| 
youngsters who j-^de the bus were held in higher esteem than the youngsters \Yho walked 
' ^ to school. So, it depends on how you waiitto talk aboK busing;). Anyway, tW^ !| 
. • of aggression is the circular kind. A youngster then comes to school and li^ some way 



uses the. home- learned aggression against the teachfer or fellow students , It's up to 



the teacher to absorb 



ti^t^ag^ 



ession, to understand it, or else the circle of aggression 



continues and goes back home, back on the bus, and bn and on^nd on. 

Sch(j^ls dp have a mental health function. It*s far cheaper to provide the 
special services, in-service plfogtams for teachers and other kinds of help than it is 



to put a youngster into an institution or eventually to gOi^o jail. And, that'^eally what 
it comes down to. We have to provide these services foi* oiir^taff and our teaches, ' 

We also have to develop non-punitive kinds of techniques . I ran a^ course 
where we trained psychiatrists, psychologists, social workersj^and teachers on 
how to disarm children, how to break up fights and physically restrain them without 
overusing force or corporal punishment. And, in some qases in owr^hool when 
played the rf>\e I call the Interventionist, where a youngster interrupted the education 
of the others, I rehioved him physically, ' and when w*j remove youngsters physically, 
there is never the need to use corporal punishment. • • . . • 

A good ""example of this,, and we've gcft to do it In this couniry, - is what^^^^ 
happened in Los Angeles when the police sh^ it out with the SLA. It was like an 
infantry engagement . They shot the place up and killed a number of people. The 
opposite can be found in New York City, wherfe the New York City poUce depaitmer?^^ 
has a diff^ent kin^ of squad trained in getting hostages back without firing bnCrjc^wd; 




The level of violence^ift America has to be lowered. I feel tlwt we,- the: 



chools, have to begin doing this . by not^ doing, and not practicing co^^ 



punishment; 




. ■ • 4% 

' First Debitor - Dr. David Friedman «. ' ^ ' . , 

I'll try to keep to three minutes. Someone asked me what kln.ds of injuries^ 
we've seen from child abus^, and I've started a campaign to- collect some of, these 
things through my owri^exp'loratlons . So far, I'ye found'some evidence of possible 
^ nerve injuries secondary to paddling, jsome possible whif»lash injuries secondary ^ 

shaking and then cases of some lessej- injuries. There was* however, a fracture of the 

• ■ " ■ ^ - ■ --If,, ^ 

pelvis in one situation from a paddling. There is clear evidence that corporal punish- 

ment does and caffcause great injury^^^Jljr-^all one case of "a possible brain hemorrhage 

"seccmdary to hltting'the head, so they're all/very reM things. 

The second point I want to bring yOut is the case In North Carolina did not 

deal with the corporal punishment issue at all. . They actually dealt with two issues . 

•at the state level; due process protectiOTTwhere the punishment was cruel artd unusual, ^ 

and the question of parental consent. However, they only brought one Issue to the' 

Supreme Court, and that was the Issue of parental consent. It's a little unfair to ' 

assume this situation was condoned by the Court. I want to quote from my letter to 



4' 

The lettet vas sent to Chief Justice Burger. It begins: 



the (i>u|f . .1 think that's the best approach, since It got me Iswolved th all of this. 



The Supreme Court's decision condcmlng corporal punishment in the 
• schools ^clearly unwarranted... the condoning 6fpaddllng»^^Q^^^ 
. may increase the difficulty and coniplexlty of those^^ofu 
the Q^ild abuse area. You are creating an atrntospher^ wterie v^^^ 
_ ^. is a solution to Impersonal problems and your decision giyM^^ - St 

parents the license to abus«. It is clear from my data thf^^^^^^^ 5jl 
, treated violently today will be the parem,wha resortgi to y^^^ |J 
tomorrow. My data also clearly' demonstrates the need:fe - 
systems forj^arents, and your decision d^^Ubwing pare^ 3 
undermines our efforts to assist abusing parents wlk) are in 'djre ill 
t £ need^f support. ■ . ■^■^^i , ' -'^M, 

I think there are far better ways than the use orcorppral punlshmfent to . 

^ • - • - - 1 - -'^ - - '- >■ 

V ' cope with problems In the classroom,, and I'll leave this up to. my colleagues to * ' . 

;{ £ discuss some of the alternatives to qprpdral |)unishm^V which are fniany . > Jif;! 

" ----- ■ ----- ^^■''''^^^^'^^I '' ^iS'^-' ' '-^-^ J^^i'^M 
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Second Debator - Margaret Fallon , ^ , " 

I should/like to ask s6nfie questions of the people who have spoken on the 

, other side of the Issue. One or more of the speakers have said It is not necessarily 

' ' ' ' ' ' 

the child who Is disturbed who receives the corporal punishfnent. I would like to 

know* what procedures you have for making sure that the proper steps have been 

taken before the cjhlld receives corporal punishment, or do we just look ?it the child 

an^ decide? \ vas also very Interested In noticing that In tlTe state of Islorth Carolina 

not only are the teachers able to physically discipline children, but a)so aides are 

able to do this . I ask' you, are these untrained people? What training do yqii give • 

these people? What supervisio\iyare they given? I was also Interested to note >hat 

in North Carolina physical punishn.:,it stops at the sixth grade, but I, think I know 

wh^^ have a feeling— if you say that\it is not as effective after the sixth grade, 

I wonder, Is It because the children ai?|3^igger than the teachers, or is it. because 

\ it has been found, for otfier reasons, to be ineffective? I should also like to ask the ' 

gentleman from Vermont, what kind of a choice Is It when you give a child the choice 

of corporal punishment or no school forever7 That's what it sounded like to me* If 

your suspension. is of long duration, what kind of a choice can a child^reallstlcaUy. 



make? I also would like to know what supportive services and what kind of a budget 
is available In each town to provide for those children eventually singled out for j - 
punlshnient elt^^er before or after the corporal punishment Is given? I woUld also 
be curfbus to know what follow-up has been done' on children who haye^bee'n.recelvlng 
cofjwral punishment In your schools over the years? How many of them have aone 
extretriily well? hIw many of them are now delinquent? Jiow many of them are 
dlstur^? Finally, I would like to know wjiatjr'ecourse'ft pare^^^ 



tir as r underetancTnt can happen, , hears about this Uter? . When suspend our children, 

Ij ERjC ^Afsl^^^iticken from dhe r^caccl j^mp^ifiwrtibes n^ , . 



z- ^" 



^ Third Debater •■ Dr. Herbert 

^ ~ • . 

ru be brief. I recall 



Foster . ... ^ I4. 



a Texas decision on corporal punlshmentj .Involving" 
a young girl beaten ,by an assistant principal, and had a hemorrhage or some similar 
injury. Even thougl| she. required hospital treatment, the Supreme Court upheld ' 
the school's action on the ba§is of "in loco parentis.'* In such cases, where Is the 
child's protection? ~ _ . ~ > ' 

• Once we give permission to use corporal punishment, there is no telling ; 
really how far' It might go. Also, it would be Interesting-to look at some exarnples dt 
the kinds of studei^t behavior that bring |bout corporal punishment, and how: mudh • 
these behaviors vary from situation to situation. - . i ^ 

Let me read a quote from Lazarus 's book about the origins of the .urban „ 
school In Massachusetts, which took place in 1889. The .youngsters being hit In the 
schools In those days were white, Immigrant children, by the way. There was a 
heated discussion in the city of Boston and in Massachusetts concerning corporal 
ptinishment going on at that time, and this Is a quote froni Superintendent Sneddenr 

We have one school district In this city from which one-third . . 
of all the arrests for crime are mad6. We have in one^f oui*, 'i / 4^ = 
schools 280 bd^s from Russia' and Italy. A cljassroom'mlj^t cbntyaln^^^ 
snpor eight nationalities. Many of these children cqnie from homes 
^vice and crime . In their blood are genef atloris f: 
hate restraint or any obedience to law. They knbv^^^n^tilrig of the^ A-^,^:^;^^ 
feelings which are inherited by those who were born on to 



Such was the case In man^ of Boston's school districts where attacks upon 



teachers were common. In one reported Incident, a revolv,er ha|t)een drawn>^^^^L^^ 

me read on: ■ - - , ^ ■ ^ , ^ x-^^^ 

The teachers In some of these 8iib(S3ls j»rho^^ a^^^^ 
and save these boysf from ruin are engaged In a mission alitiost as . . 
holy as the ministers of fellgfbn. ;Uestrlctr%reiEK:her9^^ " 
surroundings are compeUed tptpunlsh" uhde^mlTO theMliobls^ powers 



of good and strengthen tjte^^ i^o^ij^^gii^ 



Strong teachers/ the {^br W^gil^^ 



Fourth Debator ' Lansing K. Relnholz ' . 



If you didn't like th^ words, "slap on the ass, " you won't like the next state- 
ment. If I was Fontana and I used words to describe teachers and administrators 
suph^s "perverse fascination and Ingenious methods of tort.ute, " I would have sent 
soitieBody else to read the\)aper, too. In my experience, I've never seen a teacher 
who had a perverse faschiatlonjvl^^ kids. , Those teachers would rather 

discipline In terms of academics than discipline In. terms 6f behavior. They ace 

concerned with making them behave. Speak to any classroom teacher and ask him what 
, he/she is there for, and he/she won't say he/she Is there to discipline children, 
he/she will tell ybu every time that he/she Is th'ere to teacli. Every union contract 
neggjlator has negotiated on the basis of getting away from such things as disciplining 
children and d ng menial kinds of tasks that we've asked professional educators to 
do, so they have time to teach. The problem Is and'lt can be Identified, the whole 
problem we're talking about can be identified as why do children misbehave to the 
point where they are_disruptlve to others as well is to their own education? If we can 

• \ ■ 

discover why the problem occurs with Individual children, then we could provide 
preventative techniques for dealing with e&ch problem,;lf society Is willing to pay the 
bill. We continually hear that schpols have to use particular methods of disciplining 
becau^ they refuse to provide support services; they refuse to provide teacher ' 
■ education so they can deal with disruptive children,, children who refuse to befuive 
In classrooms. I don't seC the budget for the City of Burlltigton. You'don't set the 
Individual budget, If you are a teacher In the district In which you work. The public, 
pays the bill . And we're saying the public reftises to pay the blU. In t.he last two 
years. In the City of Burlington, we've seen the rQjrenues for that city diminish by 
one nilUton dollars." We are operating with $200, 000 legf^ln 1976-77 than we had iii 
t Er|c ^ow,. how In the hell can we provide those kind of support services with 
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that .kind of money? And, I Say that instead of living in a kind of situation that's ^ 

chaotic In a classroon>, we have to use those things that v/e have available to.us .. 

Granted, we don't Wave all of the things available to us that we would llt-e to have. 

Not, nearly enough n^ney Is provided In the budget for teacher education— teaching . ' 

teachers how to teach, and how to deal with those kids that .are causing a disruption 

In the classroom. But we do provide psychological services. We do provide learning 

disabilities classes-. We do provide one of three Early Essential Educ^tlj?^ Centers In 

^ the whole^ country. We do provide a Special Educatl9n program In the Burlington 

Public School System second to none In Vermont; second to none In New England, and 

^ certaliilK one of the best In the country. The University of Vermont Special" Education 

Department la^recognlzed as a leading authority In the field of Special Education. They 

are l%our schoolSx^ We have an «arly diagnosis program. We Identify those kids th^t- 

have sj^clal learning problems, that are handicapped, and they are In the kinds of 

classes where we don't have,to think In terms of disciplining <^lldren. We're talking ' 

about the hard-core discipline problems in the scl^odl year Qfter year, teacher after 

. " ' \ ■ ^ ■ 

teacher, class after class, situation, after situation. Every srlhgle technique 

available to a classroom teacher and the principal has been used. What do "ou da 

with that kid now? Abuse them? No. We don't abuse'them. There Isn't an 

administrator that I know of that abuses kids , There isn't a teacher that knowllngly , ' 

• abuses ktds. But, by heavens, we've got to do jsomethlng wltK tfiose . kids- and if It 

> means throwing them out on the street .not to.return forever to the school, I say thaf ' 

n^aybe we ought to consilder corporal piinlshnient as.an alternative that may work Inf 

Individual cases where you know the ,kid, you know the parent, you've examined the' 

problem, you have a good, historical data base to work with. 

• . It's a hell or a lot better alternative to try c5rporal punishment than sending 

o _ . • . ^ - . " - ■ ^ - , . » 

HRJC him/her out on the street where you and I are going to support him/her for the rest _ 



1 .tv....lV^'J^ 



V: 



' ' ■ ■ ■ \ ■ 't 

of the time ^hat that pferson lives . . He/she Is not ^tng-tp contribute, anything. to 
sqclety once he/she is out 6f school. And, if the dlternative is whacking him/her 
on the fanny once or twice and it helps, it's a hell of a lot better than sending him/ 
her down the road . - • - . 



,ERIC 
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-Fifth Debater -Dr. Kenneth R. Newbold 
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We would agree with the opponents tha^ corporal puni**^^^ it can be misused. 
We would concede that' point, and we do not want to see corporal punishmerit misused. 
If corporal plinisfimenL has been outlawed by the public poiicy of the Board of Education 
of New ^ork,City, why is it being bootlegged by people who apparently think it is still 
. a viable alternative? No, you are not restricted to the first six grades in the use of 
corporal punishment, In grades K through 12, we have just found, that it's a function of 
a^e as toVhat punishment technique3 you use in the school system. . At least that^s 
been my experience. Some are more effective with younger children than they are with 
older children. Nc, we have not done follow-up studies. We are beginning to keep statistic 
on corporal punishment and stispensions and dismissals and hppe in the coming, years 
wr can do some research to see if it is true that there is a disproportionate number 

of minprities, or low socio-economic students, or anycther group of s^tudents, who 

» •« » 

are receiving more suspensions and dismissals from schools. But we're not talking 

about suspensions and dismissals here today. We're talking abc i corporal punishment. 

And, my own Experience has been it has not been used disproportionately with 

minorities, "ortsR it been used disproportionately- with any socio-econorrric class. 

» ' • . ' ''' .t, 

Again, that's an area of research that we ought to check into. If the position of 
c' A. p. D. A. is a rational, logical, well-thought-out position in opposition to corporal 
punishment, then why haveri*t you been able to sell your point of view to the maiority- 
of citizens an'^ taxpayers in this country who foot the bill for public education? 

. Obviously, you have either been talking only to yourselves, or you have not sold.them. 

. .' • - ' ■ 

My next question would be, if the other alternativee to corporal punishment are so 
effective, why is it for- aeven straight years that poor discipline in public schools in 
' America persists in being the number one concern of parents in this country? 
Obviorjly, these other alternative forms of discipline must not.be working out as w 

. -■ ' " ■ - . • 56 V ■ ' 



■ ' ' • „ ' - > 49 • 

as we think* they are if the>ubiic i? still concerned about the level of (discipline in 
public s.chools.- I think if o|her forms of discipline car, be shown superior'to corporal , 
punishment, then I think rational thinking people would support corporal-punishment, 
being outlawed. But, at thi| point in time,, it is basically an effective deterrent, j • 
do not vvart to see knives abolished because a surgeon* happens to slip up and misuse 
that knife in an operation.' I do not want to see food abolished because some people 
misuse food by the overeating of food. O Dral punishpient is a deterrent'. It is like 
the issue of capital punishment. Many people are for and. against it. Put, until 
someone can show a better deterrent, it is a deterrent. It, is not used with large 
numbers of students. In most schools, in most school systems, it would shock'you . •• 
how" few students actually have had corporal punishment administered to them. So, 
in my opinion, we ar^aving a red flag. And I want to know the statrstics. Doctor, 
on the cases that you*re talking about involying abuse.. Were these schoo|^ abuses by 
teachers or by parents? We^haven't segregated the information t\ij you have sharted • 
with us . I get the impression you're talking about parent, abuse more than you are, ^ 
aiking about teacher abuse, and I do think you have to distin-niish between the two ^ 
before you indict schools. In summary, what I am sayingjs that corporal punishment 
•is one of ma; many altv3m£tives to promote discij/line and adequate l^els of discipline, 
in bur schools. It is a deterrent. It is jast one; Correctly used, in my opinion, it is a 
very effective deterrent. And, yes, we do have a superior special education program. 
JVe also have ^idance counselors, anji school psychologists. We have all the supportive 
services that you would expect in a progressive school system ii^ North Carolina. So, 
we ^rd talking about, basically, that middle group of students-, the typical student in • 
the public schools . We are not talking about the exceptional chlld>yho we would expect 
to be in special\^sses and/where > ou-wmjld probably never see corporal punishment 
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used with them. 
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V 



serIc'-*. 



-■pi 




' ■ ' . . SI 

Sixth Debator- .AtEorney Andrew Vanore. Tr. 

I.y^ould first like to point out that <she distinguisheu justice on the Supreme 
Court of tlie United Stacejj wants it pointedly said that the Supreme Court is what a 
-majority of the Justices on the Supreme Court rule, and tta Constitution is what a 
majority of the Justices on the Siipreme Court ^says . Now, I have to disagree with, 
what Dr. Friedman just said. I, of course, have been intimattely involved in this . 
particular case and the Supreme Court of the United States has simply said even 
thou^ corporal punishment is sometimes abused by teachers, it is newt unconstitu- . 
tional in any sense. Not even in the sense that,lt Is.cruoi and unusual punishment, 

because they have said it Is not; not even in the sense that the parent has. a, right to 

'i « . ■ 

control the kind of discipline that is used by school administrators in the public 

■» •< ^ ' 

schools, because he does not. It seems to metHaMn instances where you do .have 
abuse, the type that the proponents have pointed out and I would myself personally consldi^! 

to l?e abusive, woujd probably be. held to be criminal conduct in Korth parpllna, I 7 % 

<^ ' ' ". ' ' -r ■ "^''"^-^-^^Mi. 

can't speak for the other states, but simply because, on occasion, someone abuses 



— - 



someone does not imply that the best way to stop this abuse is to say it isJUegat oje . 



- - 



unconstitutional, or cannot be used under ^ny circumstaftces. AM a lawyer, I stmply{ 
support the right of the general assembly of North Carolina to tell teaehersithat 
they ' ^n use whatever reasonable«,force^s necessary in order to maintain discipline. 
And,, /easonable force, f course,, includes the use of eorporal punishment ^'^If it's * 
abused, then the teacher or prin pai that abuses it ought: to be pr<»^ut^, c|lmlnally r #|| 
or civilly/ Simply because sometimes, though, it is abusiKjJoes nc^^^^^ 
right should be taken away. \ ."^ . ; ^ J^^ 7'xfC^^;"7?°^ C^ir'-^^ 
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First Discu-ssant - Mr.' Dean Westmoreland 
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Thank you. It |/lndeed a pleasure for me to be here. i*'a still a teacher In , 
the secondary levePin :his group, aijd I sort of feel like the buck private surround^ 

■• ' • ' ■ ■ - - • vi ' . 

by generals, here, but I do support North Cafollna's corporal punishment law. 

When I received the Invitation to participate here today, J[ acceptedt but 
somewhat looked forward:to it like a piece of pork anticipates a sausa^ grinder, , in # 
effect. But, you Have your opinion, and I have mine,'and I respect youns and Ilippe " 
that you will respect mine and ours, even though we both think theotherjls wrori^* 

^ There are, I would say to you, some partlcl^dnts here from North G^iroHna 
who do not share the idea of the debaters from North Carolina, sp there are some of 
you here who will know that there are some from No Carolina w^o fire, in your 
opinion, enlightened on the matter. There are- -none of us are goiijig away converted 
to the other's position, but I would say to you that It is essential thfit we retain the 
opportufHty to talk with each other about what is obviously, a problem in thle country, 
and It's not North Carolina's problem, as you've' been told over and over again. It jufi^t 
seems that way since the case occurred in North Caridina. . 

We have talked a bit this afternoon about Baker versus Owen and the stepe,^ the 



four major steps that it laid out that dea't with. the application of corporal punlshlfcient, 
and, as far as I'm concerned, and as is the, usual case, the teacher was left holding . 
the bag on this particular case. Now, TU go throug^i that in just a minute. ' S 

" / I was very , very happy to hear a thread that ran through this complete djiscussioit 
that teachers must have assistance, I'm glad thdt somej^y seesjfe^^^^^ 
have assistance. And not only you, but the pObUc niust s«e wd niust fa^^ 
need assistance . Teachers are overlpadfcd wlth,.8tud(^e, cbntlnui^sW bv^i'b 



jf -l ; 



In some of these isltuations mentloiied w^ere idealism wortasi,^ ther|vmrfy be a one^td 



v ERiC^ve ratio, |should tlve Jong to^g^^^'to^llye. I fou||*5 sp^^^|y jltyhat 
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are underpaid. I don't- care h.6\v you looK at it and what you think about it, they're 

underpaid. They're undertramed in these special areas, and we need more support from 

you people and from the parents in this- country. 

Some of the things that we have said here today is that corporal punishment^ 

is a deterrent. It's a deterrent to pupil misconduct. Discipline, in our opinion, is 

necessary fov learning. We're not talking about lock-step digiclgUne. We're talking 

about setting up the perimeters and working within them, and if standing on your head 

in the corner is part of a learning process, then stand there.-~Buti we're saying that 

the abolition of all corporal punishment gives students the upper hand In the matter of 

maintaining order. All right. Corporal punishment Is npt child abuse, as has been, . 

repeatedly said. Those who oppose It, always couch ft In terms of chlldiibuse. There 

are laws against child abuse and trials which have taken care of those who do abuse 

children. Corporal punishment Is administered as a last resort when all others have. 

failed. There's been discussion here today as to whether- -which of the two |oUowing 

items would be worse^ suspension^ permanent suspension, or corporal punishment « 

Corporal punishment Is simply an alternative In this discipline business . It should not 

be applied with malice 6f forethought. It's just one more method of administering 

discipline. The idea of the home responsibility has beenc^vered that the home does . 

bear a responsibility In this discipline business ."^ ' . \ 



. DoNCtor Newbold repeatedjly talked about the Gal'up Poll, and thati's exactly what- 
occurred all over the country, thatldlsclpllnels the number one Issue. BOmI would 
like to say thlfe, the Idea that m'any parents, . In fact, most parents, whenf they're 
talking about administering discipline and corporal punishment, they're talking abeut, . 
the Other person's child. They want teachers tu beat hell out of everybody, but- leave 
Junior alone. It's that simple. .And that won't work this way.^ It's just like whenever ► 
somebody says, ''Well,' we'll change alHhe congressmeit, but don't you vote a;^^^ 
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mine." It*s the same thing. I think that I heard throughout this debate somewhere 
that, even on the other side, that there were some '^^^ points on both sides and - 
some bad points on both sides, even down to the roint of how much corporal punishmer 
what kind and where you administer it, whether it's on a part of the body, or standing 
in the corner, or jvhatevej; 

I do sometimes get a little bit upset with somewhat of an idealistic approach 
that -we look kt all of this through ro^y colored glasses when the teachers are the ones 
that, again, are the Huck privates. They're on the front lines mdt ,llke war, sometimes $ 
it can be hell. Those who aren't on the front Hnes toil you how it is to fight'^andTowit S 
is to live. The abolition of corporal punishme)i^has not reduced violence in some pf i 
the schools in the . North,- no matter what you say. In fact, I believe that it has probably 
increased. / . ■ . . -t-M 

I watched an educational-television show the other night which, by the way, 
at my house has replaced regular T.V., featuring six teachers, .one from Connecticut, 
one from New York, and I don't remember where the other ones weSfe from. But, one oftii 
them wore a neck brace where she had been attacked in school, aixl the other one had H 
just gottenput of the hospital fro«I being attacked, and they didn't hWe corporal 
punishment. • ' 

Throughout this dicussion we have seen, in the use of slides and this tvoe 
thing, that- -and as Etoctor Newbold said, we have not established whether all of this ' || 
damage that you've seen here was dcme in the piftlic achpols. I think I heard the father i 1 



had paddled th'fe child with a ping pong paddle. I've administered corporal punishment 
in my day— not a whole lot. I've taught abqut 3, 000 students over 1^ last 15 years 

- "Si \ ^ . ' . ' : ' ' ~ - - - ,~ . *• 

^ and probably administered corporal punishment to Tnaybe 15 . t think that's a prettyfair 
percentage, and that wcs always in a last resort. Some of those students that I've' \ 
I Er|c ^ administer corporal punishr^ to c^e bwt^ ar^ 
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said, "Well, you know, you spanked me. Some of the other teachers didn't." And they 
didn't go by their room. And, , to me, ^at was a little message that you made an 

impact. 'And, as they said over here a little while ago, I think I won the war rather 

•.. • ♦ . • • # 

than the battle. 

So, tho^e are the ipi^or points as I saw, that were brought up here; and I don't 

know if anybody's going to ask me an;- questions , I'll still look at the questions like' 
the sausage grinder. Thank- you. * ^ - . ' 'V. 



\ 



1u 
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Second Discussant -» Dr. Gertrude J. Willlafws. 

<. ' ■ ' . , 

I'm glad the matter of abuse and school spanklngs.came Upf V'm going to 
• show you something that might just have a loud voice; and I carry it. This is a rug 
beater. It's al^Oj a child beater. It is what is sanctioned by the St. Louis city 
schools for administering to elementary school chlldreii. Pardon me. That was a 
crack on the rear. 'To what the cl^ool board politely refers to' as the, fl6shy part 
of the back. They're too gentee| to say ass. Now let me show you. Is this corporal 
punishment, or is it child abuse? (Dr. Williams ^^alks over to Mr. Relnholz, and 

holdH^the paddle menacingly over Mr. Relnholz'ff head, grasping him firmly by the 

■^f^ ... ' 

arm.) ^^ow then. . .Mr. Relnholz; you haveaussed Ir chis clasjsroom. You have used 

. the words as^ damn, and hell, aiid I'm going to give you a choice, boy! You have a 

choice of quitfing your, job, or getting hit across your ass with this corporal punishment 

stick, and It's not going to done by mff babe, because I'm angry at you I It's going 

A 

to be done by Dr. Welsh. 

Mr. Reinholz: (Looking a bit uncomfortable.) I'll take the sttck. 

<3 • ■ ' - 

Dr. Williams: I'll see you later. • (Walks back tcjf^the podium.) 

Now, this has been used In evidence In many ca^s wherfe psychologists, 

pediatricians, surgeons, radiologists, psychiatrists have documented Injury to 

children who were beaten by thetr teachers In the public schools, and I was an 

expert witness on a lot of them^and I've got to agree with you, we didn't win a single 

case xDecause violence In America Is. . .violence Is as American as cherry pie. 

And, the schools are nc* presenting an example of peacefulriess to the- new generation 

coming up. CJorporal punishment is not discipline'. It is a lack of discipline. 

Nuiijerous studies indicate that it is the InQdt Inadequately trained teachers who use 

' ^ violence. Advocates of corporal punishment say they have no discipline problems in 

;^ thglr schools, and I btt.tl*eyi;^n^^at you have^ C3arpli%qla88fcc»^ 
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isn't discipline or respect, but seething hatred, terror, helplessness, and, oh, eoo$:en, 

psychic numbing. So that everything is wiped out, even new information. " ' ? 

Now, regardlsss of the problems of teachers and school staff- -and I'm very ' 

much aware and 1 sympathize, and'we all do, with inadequate salaries- -you deserve . ^ 

so much from the taxpayers, from society; we're.]Sympathjtic with the large classes ^ 

and all the other burdens that you experience every day In the course of your daily 

work round. We. . .we're with you, we understand. However, that does not justify 

your use of violence against children in the clasarooi|i.any more than those dissatisfied ^ ^ 

with their employment have a right to whip the subordinates under them. T 

1 might mention; regarding the children who were just so glad that they 

t ■ - ' , • - : - --^ 

were hit, that from a psychological standpoint, they're very much on their way to 
masochism and/sadism. ^ 

Now, proponents of corporal punishment state that violence is somehow not 
violence when it occurs in the classroom. It becomes defined as violence only. after 4 
a chi'd is murdered or there's a sensational case of child abuse by a teacher or a 
parent, and this is published by the media. Corporal punishment and child abuse are U 
on the same continuuiji, ' namely, violence. Now, let's not hear any more doubletalk. 

Most ajjusive parents and teachers don't plan to abuse th^lr children.. They- .. 3 
Start out to "discipline" them physically or use corporal punishment. And then,, the 
violence intensifies. According to medical findings, the right buttock of the battered , 3f 
child is especially affected, since blows are directed primarily to the right side when . i 
children are laid over their teacher's or parents 'knees for a spanning. No one starts 
out being an abuser. It just escalatesi \ ^ 

Doctor DaV^ Gil has indicated that the wide -spread acceptance in pur culture 
of 'physical discipline o| children is * tie underlying fector of physical child abufle> 



rr. ERJC at home, at school, and else^her^, SOr the schooUoins other ;^ 
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such as the police and the military in having, a mandate for physical force as a 
* means of social control. . ' . 

rm glad that Attorney Vanore brought up the issue of child abuse at this 
. partiGiilar^ipie because right now the Child Abuse Protection Act is bein^ implemented 
amidst all the "be kind to children" clamor in this country. The Supreme Court • ^ 

sanctions violence against children in the schools, and the Court maintains the state's . 
interest in maintaining order must be balanced against th^ mother's right to control 
the means of disciplining her child. Outlawing corporal punishment, the Coiirt says, 
, bucks a settled tradition of countenancing such punishment when reasonable. Get a * 
load of that. Now, what's reasonable? If an adult continued playing kickball after the 
coach had blown the whistle, and the coach had beaten him or her on the buttocks with 
a foot- long, wooden drawer (ftvider^ the coach would have viewed as unreasronable,'- 
if not, demented. When the same action is takoh against an el^en year old scljoplboy, the 
plainUff, 'the ac»-ion somehow, word magically, becomes viewed as reasonable, becBuse 

striking an adult is assault; striking a child is discipline. ' • 

There are other irrationalities. The Child Abuse Protection Act legally requires ^? 
employees who have contact with children to report, Immediately, the "reasonable 
suspicion of the child caretaker, the parent, \yho pattered their children." Bruises 
on a child inflicted by a parent would be .considered instances of suspected child abuse. 
Bruises^flicted on a child by a teacher" are apparently examples of the settled - ' . 
trardition of corporal punishment. How can you take a parent to omrt for battering a 
child and allow* a teacher to punch him around? If a court can remove a child from hls_ 
parents becatise of battering, hew can they hand that child over to the schc^ for abusis? 
^furthermore, who will report the teachers who are subject, legally, to the same- 
. mandatory reporting laws as parents? Certainly not the parents. The parents can''t, 
E^C The plaintiff trlfed, birt the Court has ugield the teacher^ Tight , to abuse,a knpym 
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emotionally fragile little l)oy. And, if we had a report, woulcl reporting the teacher do' 
any good?N 

In^^Jew^York, a teacher tried to repoh a pattern of repeated beatings of 

• children in his school, and the school authorities did not respcmd. Finally, in 
desperation, the teacher went to the New YorK Times with a paddle' as evidence. 
The result was the teacher was suspended for going outside school channels: 

Clearly, Dr; Friedman's medicaisi^a are examples of school abuse. You 
^ can't pass the buck to parents on this one. T^e cumulative emotional effect of beihg 

* * 

struck before classmates on the child victim and the child and the teacher is 
incalculable. 

^ ' » ■ 

Now, Mr. Relnholz, I embarrassed you just a few minutes ago, and I wanted 

• to... / ^^'^ *■ ' ' * 

Mr, Relnholz: Not at all. - . 

Dr. Williams: Not at all? Fine. Then you are psychically numbed, A guess. 



iike-all-theTresrofT^SirBaEferegicids . (laughter) All right',' then, I won't apologize*. 

Now, just as battering parents serve as a model of viQ.lence to their children, 
so does the school, a majof institution in our society, serve as a model of vtbience 
to parents when it sanctions spankings. The Supreme Court'^^ling, ae Dr. Friedman 
indicates, contributes to child abuse because It gives explosive, inadequate'parents 
social sanction for battering their children. We need- you as positive models, not 
violent ones . ' ^ 

The issue of assault. on teachers and vandalism by students has been used to / 
justify physical coercion, but oi^ evidence -Indicates that schools that routinely use 
corporal punl8hment~fiiave"dlBprcpprtionai:ely high rates'^f vandalism. Further, the 
young and helpless students are hit the most-r-it's the.chilWen from kindergarten to 
ERJC sixth grade who are the ones who are not the big ones-. In fact, . there are 6at^o 
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indicate in addition to the younger, smaller, elementary school children, many of 
whqm are handicapped aijd emotionally fragile and problematic, are gettingthe hell 
beaten out of them over and over, and it's not. working. As you, youf^elf, said it is 

the same bunch of troublemakers, and violence against tftm is not w^arking, or not i,n 

. r' , 

the way that you planned. A significant number of these children are from the 
y 

^ettos and barrios, and there Is racism here. There's reverse sexism in the fact . 
that boys are beaten more than girls . * • 

Dr. Welsh's >and other findings suggest that children who receive corpo/al " 
punishment in the home and school when they're too weak to defend themselves _ 
retaliate when they're older and stronger by assaulting teachers and vandalizing • • 
schools. Are the schools willing to reap the violence thev're sowing in their violence 
against children? ^ . ^ 

I Now, the irrationalities: Violence against children by parents and teachers - 
is discipline; violence against parents and teachers by children is assault. "A^eacher'i^ 

lack of disc^line is called discipline. A child who strikes a teacher creates disorder. 

/ 

■ A teacher who strikes a child creates order in the classroom. War is peace. Peace 
is war. 1984. Double talk and violence are alive and well in the countrj. v-.; 
Now, I'm winding up. In 1853, a judge of the^Indiana Supreme Court ndted 

that it was illegal for a master to beat his apprentice or an officer, an ordinary sailor, 

• *. - ^ r 

and he wondered, he said, why the person of a schoolboy should be less, sacred. ' 

^ Now, corpqral punishment has been abolished in a number of countries: 

Denmark, Sweden, Finland, the Soviet Union,' Norway, Holland, Israel, and Japan, 

Regrettably, the U. S. Supreme Court did not ask in 1975 'why the person of aii • ' 

American school cTiild should be less sacred. Thank you. 
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Cue - ^tion from the Audien ce 

O. Mr. NcA^bold, I'd like to know whether any of you gentlemen or any of the people 

i ■ ■. 

in the room have done any studies on lates of juvenile delinquency, rates of adult crime, 
studies of prison populations, as well as business populations, of school teac 
populations to see what, the correlations might or might not ^ between children who 
are subjected to corporal punishment' either in home or school. I don't think there's 
that much 'distinction, in my mind. And, I'd like to know, I mean, my impression is 
from the little I do know that, for instance. North Carolina has a very high rate of crime. 
Now, I may be wrong, I don't really know the figures, I wpuld tend to correlate thie 
with the accept^ce of the use of any kind of force. Now; 'maybe again, I'm wrong. 

A. NoA^, to answer you. North Carolina does not have a high rate of crime,* We do 
have a large prison pooulation and we '.^ave a lot. who were sentenced to capital punish- 
ment which has put us In the spotlight on that issue. There > «s.been no research on what 
you're saying, and it would be imeres-'ing research to get. , Frankly,' I just dcn't think 
there's be^'^ that i.uiny cases of corporal t>-ni3hment that has really warranted that Jclnd 
of follow-up study, although, perhaps, it ought to be dcme. ' ' , 

And, while I'm on my feet, I have seen exhibited here today, at this debase, , 
Doctor, one of the cruelest and the most inhumane farms of punishment that I know 
anything about, and which in my opinion is much more s /ere Chan corporal punishment, 
and that is the skillful use of sarcasm. For teacher *ifter teacher, and human being 

# 

♦Editor's note: According to the 1973 F.B.I. Uniform Crime Reports, ' Z 
North Carolina wa^elatively ld\y in overall crime. Ho^er, It was lOth iii violent y 
crime, kh in murder, and 1st in assault, and had the highest number of Individuals 

\ 

on death row of any state in the union. 
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after human being to dehumanize another human 'being and put th'im do\yn through 
• the skillful use oif sarcasm, verbal reprimands, admonitions, or call it what ycu want, 
is in my opinion much more psychologically damagl ng than, corporal punisfimen*- 
could ever become. , ^ ' 
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Fin„al Comment.by Dr. D^/id Gil, given at the feq'yesf of i;^e Symposium Chaifman 

: ■ ■ • :. -.r- - - . 

It is difficult to com.neot on a discussion' that has oeen going on. for over two 
-hours, when by now everyone seems tired. -* . • ■ " ° 

i am certainly in agreement with members of the panel who object.' to corporal 
punishment; yet I also understand the arguments for ".realism" presented, by panelists 
who favor -th!^ use of corporal punishment under prevailing circumstances. - • 

It seems to me that if we wish to resolvethe dilemmas' of this'discourse,' we 
need to redefine its terms . vVe need to begin with a question which has been missing 
from the discussion. This (question is: What are we rearing our children for? What ' 
is the function of our schools, their' teachers, principals, and superintendents? What 
are the functions of school psychologists? • ,'■'*• 

If the function of schools and their personnel is to rfipJroduce the prevailing 
social order, then, I am afraid, corporal punishment is not oi^ly desi!%ble, but even 
essential. For we noHj live in a social order in which we have to be prepared to be 
"beaten" throughout our existence. We are not j?:?nuinely free and self-directing. humans ' 
as adults and/ therefore, we have to be prepared as children to conform, to adjust/ - 
to fit in, and to take orders. We must learn to respect authority i)e it competent or ^ 
not. We must learn to function in hierarchical organizations, to find a spot^for our-~ . 
selves within such hierarchies, to get ahead within them, to control those below us and 
pay respect to'those above us Irrespective of their qualifications. There is no bettfer 
preparation fo.- fitting into such alien«^g structures than fear of authority figures and 
oppression of the human mind. An^i^his is what our schooU now dd, \»hethec dr not 
they are using corporal punishnj^t, . \ ' ' 

In Massachusetts, wiiere I live, coirporal punishment has been outlawed in the 
schools, and I have been active in efforts towaid this end. However, While we stopped 
[lERfc^^^^"gQ"^^^^^'^^^» physi^ly, wfi conttaue "l^tlnr J^^^ r^njtpcher 'v^s ^yhich .^r.S 



may be even more severe. Vf -y few children achk Jve their .full human pqtiential in our 

^ . ' . ' ' / • ■ 

• sfchools. - . 

* The real issue v/hi^h we ought .o address is: whether want our children to . 

grow up^ with the mentality of slaves, or whether we want them to develop fully arid 

• frqeiy, and to actualize their inherent human potential. If we want them to be free and 

I * 

self*directing human beings, we must transform our society and its values and 
» ■ . ^ 

, institutions in a lyianner conducive to genuine freedom for e\(eryone. 

To hit 6t ijot to hit children is a false issue. The real issue is much deeper: 

what kind of society do we want? A sbciety of equality and freedom and opportunity . . J 

for full development for everyone, or SL society where people are means of 

^ - . ■ ' • ■ ' '] .■ • ' ■ 

exploitation rather than nasters of their destiny. As long 4s we want the prevailing, 

alienating social order to continue, v/e will hurt our children, overtly or subtly. 
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A NOT-SO-UNBIASED OVERVIEW OF THE.-ISSUE. ' 
? by ' . 

Di". Ralphs. Welsh 

' As the chairpebon of the symposiuTfi, I was forced to remain neutral^ •' 

'during the debate. I now feel a bit guilty talcing space at the end of this ''monograph " 

to express my own personal bias. . .but not enough guilt to refrain from dolig so. • - 

Personally, I suspect that t1ie U. S. Suprtjme Court's decisions to alio^ 

school spankings will probably have less impact on the educational system than those 

opposed to school spankings fear, or those supporting school spankings would wish. 

' The sad fact will probably be that a few school boards will vote to Include corporal • 

punishment as a disciplinary procedure in their schools, even though they had never 

eveff thought about ic prior td the ruling; some teach6rs will undoubtedly no^y see 
/ ' ■ . ■ " )> 

corporal punishment as a license to bear the daylights out of their most troublesome 

• ' ■ •.. 

pupils, with the result that school vandalism and crime will escalate in those schoot 

digtricts that encourage its user and the long-stanuing efforts of those of us vho have .. 

been trying to eliminate this counterproductive procedure from the educational scen^!, 

once and for all, as was recommended Ijy'the 1972 W.E.A, Task Force on Corporrl 

Punishment, .will be set back ano'ther'ten years. On balance, when I look at the 

situation objecttvelx, I must agree with the; pro-corporal punishment advocates that the- 

possjbiiity that physical harnn will now occiir tb numerous,si;udents (a prediction feared Q 

by some of the participants in. the symposiuijn who were against physical punishment) ., § 

is exaggerated; but 1, am not sure th<a I feel the same way about the possible psychologlcalSi 

damage. Nevertheless,' as the symposium siipporters of corporal punishment pointed ' .J 

ERLC ^"^* the school official who uses it rarely Irafnds to Inflict 4%sic^ damage on the^ipll. 
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Abuses do occur, especially in school systems where corporal punishment appears 
to be encouraged rath^ than used only as a last resort (see Maurer, 1974), but I am 
far from convinced that any of the gentlemen who spoke in favoi corporal punishment 
at the symposium would knowlingly have harmed a child. ... 

. Obviously, the solution to the problem, as apparently all participants 
agree, is for us to develop viable alternatives to corporal punishment, and provide 
bfcter training for teachers who are forced to handle discipline problems, in spite 
of his pro-corporal punishment position. Dr. Newbold arknowledged the.vjalue of the 
non-punitive Glasser approach (see Glasserj 1969) and those tecjjfiiques current./ 
being devebped by specialists in behavior modification;^ie-sitriply lamented the fact 
that few teachers have thetraining necessary to institute such procedures . Those of us 
working with behavior problems every day doubt the validity of this argument. When , 
corporal punishment is eliminated from a school system, violent ^ invariably goes', 
down, as Dr. Foster observed in his own school system, and ae others have also 
observed (see Maurer, 1975) even when substitute procedures have not been formally 

instituted in the school system. . 

-■ ■ ■ ^ /"^ ■ ' ' ' ' 

No matter what tfte arguments happen to be in favor of corporal punishment, 

the research data strongly suggests that corporal punishment is a potent potentiator 

* » ' 

of aggree?'ive behavior (see Becker, 1964, Eron et. al., 1971, Sears et. al., 1*957, 
and Langnei ct. al., 1976). Further, cultures utilizing corporal punishment as thflr 
primary socialization technique tend to be aggressive (see Bolton, 1973, and Whiting, 
1963). It is singularly ironic that corporal punishment is most commpnly usad in the 
home- in response to aggressive behavior, when it potentiates the very behavior ^he 
parent is attenipting to suppress. My own data, involving a sample of 77 delinquent 
males end females", clearly shows that the severity of corporal punishment utilized 
by parents is prbportlonal to tl)e se^^erity of thv^ir ultimate delinquent activity : 
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(see Welsh, 1976a). Moreover, all of the males in our sample who were found to be * ; 

• ■ • • • . ■ . . • ■^ K • .-^i 

recidivist delinquents had been exposed to a belt, board, extension cord,- fist, or the ' ,,1 
equivalent during their developmental years. 

« • * « >'« 

I' 

Another irony also exists. Mr. Westmoreland, during^he symposium,, . , .1 
suggested that there are many people who would like other children to be hit by the 
teacher, but not their owii.- My data does- not suport this at all. hi fact, the children most* 
likely to be victims of school corporal punishment are the poor, and the oppressed 
minorities, contrary to Dr. Newbold's denials; the irony is that these spankings ' - r 
generally occur for reasons other than racist. As Dr.. Foster ha§ pointed out , i 

(■^osrer, 1974),' ghetto parents will sanctionjcorporal punishnfient more reajdily than % 
mte-i... -class parents, often insisting that the teacher strike their child to keep him in ' 
line. Many of my own black patients suffered thfelr worst school beatings at the hands 
of black teachers in all black schools, after which they went home and received a second Z 

.... . " ■ , V _2i 

beating at the hands of their parents for having disrupted'^he classroom. The willing- ,| 



ness of the poor and disadvantaged parent to let the punitive teacher strike his child* 
can oiily serve to, height en that child's sense of worthlessness, and unacceptability ^ 
in both the: home and at schobL „ ... 

I have no doubt that with increased societal enlightenment, regarding the 
dangers of corporal punishment, ♦ its existence will wither to nothingness^as its 



♦My own research (\yelsb, 1976a) suggests that' corporal punishment produces^ 
bpth fear and anger. JiVhen the fear subsides, anger is left in its place. Secondly, 
children adapt to the frequent use of corporal punishment, requfrini? heightened 
levels of corpdral punishment for it to continue to work, until the person becifomes . ^. 
relatively iraMune to pain. Finally, our findings are consistent with th^ wprk^dfe 
^ otheb that suggest corporal puniship^ may alter a person's sensitivlty to punlsh- 
b ment, rendering, him unable to learn efficiently on f^^ 



evils become apparent to all. ' Until that time, those of us who are aware of the 
damage it can do to our children will continue to work towards its total abolition, 
both in^the home as well as the school. 
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